
SF EXCEL AFTER SCHOOL 

PROGRAMS 2016-17 

EVALUATION REPORT 

A JOURNEY OF CONTINUOUS 

QUALITY IMPROVEMENT 



SF ExCEL After School Programs 2016-17 Evaluation Report 
 

Prepared by Public Profit | Page 1 

ACKNOWLEDGEMENTS 

We would like to show appreciation to the following people for their support and active 
contribution to the 2016-17 evaluation of ExCEL Programs.  
 
We are grateful to the ExCEL team and additional employees of San Francisco Unified School 
District for their support of this report. 
 
Mele Lau-Smith Executive Director of Community Schools & Family Partnerships 
Karina Henriquez ExCEL Program Administrator 
Lucy Hong ExCEL Operations Manager 
Tanya Avila Program Quality Lead, ExCEL 
Amy Adkins Health and Wellness Specialist, ExCEL 
Grace Cheng Behaviorialist, ExCEL 
Joyce Cheung ExCEL Budget Administrator 
Jeanette Coleman ExCEL Support Staff 
Devin Corrigan Educational Policy Analyst 
Stefanie Eldred Community Schools and Special Projects Manager 
Shomonique Johnson Behavioralist, ExCEL 
Kitty Ou Senior Statistician, Research, Planning and Accountability Department 
Karen Polk ExCEL Restorative Practice Manager 
Jennifer Quevedo-Serrano ExCEL District Coordinator 
Alice Tam ExCEL District Coordinator 
Justin Paz ExCEL Support Staff 
Ricki Tai ExCEL Support Staff 
 
 
San Francisco Department of Children, Youth and Their Families 
CBO Partners, Agency Directors, Site Coordinators and Program Managers, Principals, 
Academic Liaisons and school day staff at the ExCEL sites throughout the District. 
 

Public Profit Evaluation Team 

Justine Wolitzer, MPP, Senior Research Associate 
Ava Elliott, Research Assistant 
Sam Adams, Project Assistant 
Roshni Wadhwani, Graduate Intern 
Corey Newhouse, Founder and Principal 

  



SF ExCEL After School Programs 2016-17 Evaluation Report 
 

Prepared by Public Profit | Page 2 

Table of Contents 

ACKNOWLEDGEMENTS 1 

EXECUTIVE SUMMARY 3 

ABOUT SAN FRANCISCO EXCEL 9 

THEORY OF ACTION 10 
KEY DATA SOURCES 12 

PROGRAM PARTICIPATION: DEMOGRAPHICS AND ATTENDANCE 13 

EXCEL PROGRAMS SERVED HIGH-NEED STUDENTS 13 
EXCEL PROGRAMS MET GRANT REQUIREMENTS 15 
ELEMENTARY PROGRAMS SUCCESSFULLY RETAINED YOUTH YEAR-ROUND 16 

PROGRAM QUALITY 20 

SAFE & SUPPORTIVE CULTURE & CLIMATE 20 
HEALTHY ACTIVE YOUTH 25 
ALIGNED ACADEMIC SUPPORT 28 
INTENTIONAL PROGRAM DESIGN 31 
STRONG SYSTEMS AND STRUCTURES 34 

STAFF FEEDBACK ON EXCEL SUPPORTS 35 

DIRECT OUTCOMES 40 

INCREASED SOCIAL EMOTIONAL LEARNING (SEL) 40 
PRACTICING HEALTHY CHOICES & BEHAVIORS 44 
INCREASED SCHOOL ENGAGEMENT 45 

CONTRIBUTORY OUTCOMES 46 

APPENDIX A: DETAILED YOUTH SURVEY RESULTS 51 

APPENDIX B: DETAILED FAMILY SURVEY RESULTS 54 

APPENDIX C: DETAILED SQII SURVEY RESULTS 58 

APPENDIX D: DETAILED STAFF SURVEY RESULTS 61 

APPENDIX E: CONTRIBUTORY OUTCOMES: METHODS, LIMITATIONS AND 

DETAILED ANALYSIS RESULTS 72 



SF ExCEL After School Programs 2016-17 Evaluation Report 
 

Prepared by Public Profit | Page 3 

EXECUTIVE SUMMARY 

EXCEL PROGRAMS SERVED 88 SAN FRANCISCO SCHOOLS 

San Francisco ExCEL is the After School Programs office of the San Francisco Unified School 
District (SFUSD), responsible for administering and monitoring federal and state funding for 
school-based after school programs and for aligning programming with district goals for student 
success. In the 2016-17 school year, 22 community-based organizations operated ExCEL 
programs in 88 schools throughout San Francisco.  
 

EXCEL’S THEORY OF ACTION AND QUALITY ACTION PLAN 

GUIDED PROGRAMS AND THE EVALUATION 

ExCEL’s Theory of Action provides a model of the ways in which San Francisco ExCEL programs 
contribute to positive outcomes for young people. Youth who regularly participate in high 
quality programs will experience direct positive outcomes, such as increased social emotional 
skills and school engagement, as well as experience contributory outcomes, such as improved 
attendance and academic performance. This evaluation report was designed to provide data and 
guidance to support ExCEL’s implementation of these priorities and goals. 
 
Aligned with the Theory of Action, ExCEL’s Quality Action Plan (QAP) structure supports 
programs in planning and reflecting on their progress. ExCEL imagines programs as a vehicle 
supporting young people on their academic, social, and emotional journeys. The windows on the 
bus represent the three primary programmatic areas of any ExCEL program: 1) Safe & 
Supportive Culture & Climate; 2) Healthy Active Youth; and 3) Aligned Academic Support. The 
wheels represent the foundation (Strong Systems & Structures) and the mechanism (Intentional 
Program Design) that keep ExCEL programs constantly moving towards their goals. The doors 
of the bus highlight ExCEL’s commitment to equity and access. 
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EXCEL PROGRAMS SERVED A HIGH-NEED POPULATION 

ExCEL programs served 21,214 unique students in the 2016-17 program year, which accounted 
for 47% of the students at SFUSD schools with ExCEL programs and 35% of students in SFUSD 
overall.1 ExCEL participants, in large part, lived in high-need zip codes.2 Students who enrolled 
in ExCEL programs were largely similar to non-participants at the same schools. However, the 
ExCEL participant population had slightly higher proportions of English Learner students and 
African American and Latino students compared to the non-participant population.  
 

MOST EXCEL PROGRAMS MET ATTENDANCE GOALS 

Most ExCEL programs (82%) successfully met their grant targets in total program attendances. 
Participants’ average number of days attended has remained quite consistent since 2014-15. 
Elementary school participants attend far more days on average (138 days), while middle school 
students attend more days on average (85 days) than high school students (32 days). This 
variation among the grade levels is, at least in part, due to differences in program design and 
mandated attendance targets. Notably, English Learner youth attended at a higher rate 
compared to their English-proficient peers, with English Learner youth attending an average of 
109 days compared to 84 days for non-English Learner youth. 
 

EXCEL PROGRAMS WERE SAFE, SUPPORTIVE, AND ALIGNED WITH 

ACADEMICS 

Overall, evidence collected for this evaluation show that ExCEL programs effectively created a 
safe and supportive culture and climate. Additionally, programs were well aligned with school 
day academics and helped prepare youth for the next grade. Programs supported youth in being 
physically active, but did not focus as much on encouraging healthy eating. Youth were 
interested and engaged in the program curriculum yet could have benefited from having more 
opportunities for youth voice. Families felt respected and heard by after school staff. 

 

Detailed Program Quality Highlights: 
 
SAFE AND SUPPORTIVE CULTURE AND CLIMATE  
Youth in ExCEL programs reported strong feelings of belonging and support. Nearly all youth 
(92%) reported there was an adult in the program who really cared about them. More than eight 
out of 10 youth reported they felt like they belonged in the program.  
 

 
 
 
 

                                                        
1Administrative data provided by SFUSD. 
2San Francisco Department of Children, Youth and Their Families, (May 2013), Children’s Services Allocation Plan 
2013-2016, prepared by LFA Group. 

92% 
said an adult in the 

program really cared 
about them. 

85% 
said they feel like they 
belong in the program. 

94% 
agreed expectations in 
the program were made 

clear. 
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Overall, ExCEL programs created a positive climate. ExCEL middle and high school youth 
reported lower levels of verbal and physical harassment in their after school program compared 
to middle and high school youth in SFUSD as a whole.3 Most students (85%) reported 
participating in community circles or check-ins, however, not nearly as many youth (59%) 
reported participating in a restorative conference if they had been in a fight.  

 

HEALTHY ACTIVE YOUTH 
Youth were more likely to report that ExCEL supported them in being physically active rather 
than in practicing healthy eating. Nearly eight in 10 high school and middle school students, and 
88% of elementary school students reported being active during program. Fewer students 
reported learning about healthy food, especially among younger students. For instance, high 
school students were more likely to agree they talked about healthy food in program (72%), 
compared to elementary (61%) and middle (56%) youth.  
 
 
 
 
 
 

 

ALIGNED ACADEMIC SUPPORT 
ExCEL contributed to youths’ academic preparation. In particular, 89% of elementary school 
students said their after school program helped them with their homework; 71% of middle 
school students agreed that their participation in the program helped them do better in school. 
High school youth were more likely to agree that the program improved their readiness for the 
next grade (91%) than middle school youth (75%). Over nine out of 10 high school students 
agreed the after school program helped them complete the A-G required courses.  
 
 
 
 
 
 

 

  

                                                        
3 CHKS survey data was not available for the 16-17 school year. As a result, these comparisons are from 15-16 SFUSD 
data and 16-17 ExCEL data. CHKS survey data was not available for elementary schools. 

62% 
said in this program we 
talk about how to eat 

healthy food.  

85% 
agreed they are 

physically active in the 
program. 

87% 
agreed staff encourage 
them to participate in 

physical activities. 

79% 
said they do better in 

school because of their 
after school program.  

81% 
said the program helped 

prepare them for the 
next grade level.  

92% 
of high school youth 

said ExCEL helped them 
complete A-G courses. 
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INTENTIONAL PROGRAM DESIGN 
Across the grades youth felt engaged and interested in the after school curriculum. Some youth 
felt they had voice. Overall, youth agreed that after school was stimulating and encouraged them 
to work hard. Nearly all (97%) high school students said the adults in the program encouraged 
them to work hard. The level of agreement was just slightly lower for elementary and middle 
school students. Similarly, most high school students (94%) said after school made them want to 
learn more while slightly fewer elementary (86%) and middle school youth (76%) agreed. 
Overall, nearly seven in 10 youth reported they had a say in the activities that were offered and 
fewer youth (60%) said they helped to create the behavior expectations. The level of agreement 
varied by grade level and by program. Elementary students were much less likely to report 
having voice than their peers in middle school, who in turn, were less likely to report having 
voice than their peers in high school. 
 
 
 
 
 
 
 

 

STRONG SYSTEMS AND STRUCTURES 
Families reported feeling heard by the after school program. Nearly all parents agreed programs 
were responsive to their questions or comments (96%) and most said the program was open to 
parent input (90%). The overwhelming majority (98%) felt that program staff treated their 
family with respect. Parents expressed more ambiguity when asked if there were opportunities 
for parental involvement. Overall, 76% of respondents agreed the program provided 
opportunities for parental participation.  
 
 

STAFF APPRECIATED ATTENDANCE SUPPORTS AND AGREED THE 

QAP PROCESS IMPROVED PROGRAM QUALITY 

Public Profit fielded end-of-year surveys to program staff and key school site staff including the 
Site Coordinator, Program Manager, Academic Liaison and Principal. Site Coordinators and 
Program Managers agreed that supports related to attendance tracking were more useful than 
the monthly meetings and some of the cohorts. Most staff (95%) were familiar with their site’s 
Quality Action Plan, but only about two-thirds of Site Coordinators reported talking to their 
Principals or Academic Liaisons about their QAP on a regular basis. Notably, most staff agreed 
(92%) that the QAP process helped provide higher quality programming.  

82% 
said they learned 

something new they are 
excited about.  

69% 
agreed they had a say in 
the activities offered.  

90% 
reported the program 
staff encourage youth 

to work hard. 

90% 
said programs allowed 

input from parents.  

98% 
of parents said staff 
treated their family 

with respect.  

76% 
of parents agreed there 
were opportunities for 
parent participation. 
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EXCEL PROGRAMS CONTRIBUTED TO SOCIAL EMOTIONAL 

LEARNING, SCHOOL ENGAGEMENT, AND THE PRACTICE OF 

HEALTHY CHOICES AND BEHAVIORS 

As explained in ExCEL’s Theory of Action, youth who regularly participate in high quality 
programs will experience direct positive outcomes, such as increased social emotional learning, 
school engagement, and healthy choices and behaviors. Overall, we found strong evidence 
indicating that ExCEL programs increased school engagement for youth and that youth in 
ExCEL programs exhibited social emotional learning at a similar rate as their non-participant 
peers in the District. We found limited evidence demonstrating that youth were sharing the 
healthy practices they learned in programs with their communities. 
 
Detailed Direct Outcomes Highlights: 
 
INCREASED SOCIAL EMOTIONAL LEARNING 
By providing youth with opportunities to develop relationships and exhibit new and improved 
skills and experiences, after school programs support youth in developing the key social 
emotional learning (SEL) aspects of a growth mindset, sense of self-efficacy, social awareness, 
and self-management skills. In 2016-17, the San Francisco Unified School District surveyed all 
youth in 4th grade and up asking them to self-report on items related to these SEL skills. ExCEL 
participants generally had higher positive response rates on the items related to self-
management and social awareness than the items related to growth mindset and self-efficacy. 
Overall, the positive response rates from ExCEL participants were largely similar to the positive 
response rates from non-participants. However, high school ExCEL participants were more 
likely to respond positively compared to their non-participant peers wheras the reverse was true 
for middle school ExCEL participants. 
 
 
 
 
 
 

 
 
I 
 

 

PRACTICING HEALTHY CHOICES AND BEHAVIORS 
As shown in ExCEL’s Theory of Action, ExCEL programs strive to empower youth to practice 
healthy choices and behaviors. The California Department of Education’s Quality Standards for 
Expanded Learning define a key component of this as the extent to which youth apply their 
knowledge and experience around healthy lifestyles in order to influence their families and 
communities.4   

                                                        
4 California Department of Education, After School Division, and the California AfterSchool Network. Quality 
Standards for Expanded Learning in California: Creating and Implementing a Shared Vision of Quality (2014) 

76% 
said they cared about 

other people’s feelings. 
 

86% 
said they were polite to 

adults and peers.  

73% 
disagreed with “If I am 
not naturally smart in a 
subject, I will never do 

well in it.” 

66% 
felt they can earn an A 

in their classes. 

Self-Management Growth Mindset Self-Efficacy Social Awareness 



SF ExCEL After School Programs 2016-17 Evaluation Report 
 

Prepared by Public Profit | Page 8 

Six in 10 youth program participants said they discussed the importance of healthy food with 
their family. High school participants were most likely, with just over three quarters agreeing. 
Elementary school youth were least likely, with just over half responding positively. Similarly, 
just fewer than six in 10 youth said they discussed the importance of exercise with their family. 
Since most youth did report participating in exercise in the program, this suggests that exercise 
alone might not be enough to inspire youth to discuss healthy lifestyles with their communities.  
 
INCREASED SCHOOL ENGAGEMENT 
Youth in ExCEL programs reported strong feelings of school engagement. More than eight in 10 
(84%) youth said that their program helped them feel like part of their school. Notably, when 
looking at results from the district-wide CORE5 survey, ExCEL participants reported higher 
levels of school engagement than their non-participant peers at the middle and high grade levels 
for all questions related to school engagement. This further reinforces the results seen in the 
ExCEL youth surveys that indicated that ExCEL programs help youth feel more engaged with 
their school.  
 
 
 
 

 
 

 
 
 

 

EXCEL PARTICIPATION WAS ASSOCIATED WITH POSITIVE 

STUDENT ACADEMIC OUTCOMES 

Overall, our findings suggest that participation in ExCEL was associated with positive academic 
behaviors and outcomes. We found that ExCEL participants attended more regular school days 
than their non-participant peers. This was true for every grade level and among English 
Learners, students in Special Education, African Americans, and Latinos. Similarly, ExCEL 
participants were less likely to be chronically absent from school compared to their non-
participant peers. Furthermore, we found a statistically significant positive association between 
ExCEL participants’ frequency of participation in after school and their Grade Point Average 
(GPA). ExCEL participants who were frequent attenders (100+ days) had higher GPAs on 
average than less frequent attenders (1 to 29 days). Collectively, our findings suggest that ExCEL 
had a positive association with academic outcomes. 
 

                                                        
5 SFUSD is one of the California Office to Reform Education (CORE) districts. CORE has built and maintained a 
comprehensive school improvement and accountability system. 

 
“I feel like I am part of this 

school.” 
 

62% of ExCEL high school youth 
agreed compared to 49% of 
their non-participant peers. 

 
“I am happy to be at this 

school.” 
 

68% of ExCEL middle school 
youth agreed compared to 63% 
of their non-participant peers. 

 

“This school is a supportive 
and inviting place for students 

to learn.” 
 

73% of ExCEL middle and high 
school youth agreed compared 
to 67% of their non-participant 

peers. 
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ABOUT SAN FRANCISCO EXCEL 

San Francisco ExCEL is the After School Programs Office of the San Francisco Unified School 
District (SFUSD). The ExCEL After School Programs Office is responsible for administering and 
monitoring federal and state funding for school-based after school programs and for aligning 
programming with district goals for student success. ExCEL is within the Community Schools & 
Family Partnerships section of the SFUSD Student, Family, and Community Support Division 
(SFCSD).  
 
San Francisco ExCEL seeks to increase student achievement and pro-social student behaviors so 
that all students can become high achieving and joyful learners. ExCEL seeks to reach these 
goals by providing comprehensive after school programs, which consist of a mix of academic, 
enrichment, and recreational/physical activity components that are open to all students at the 
school site for low or no cost. 
 
Principals select local community-based organizations to serve as Lead Agencies through a 
contract with the District. Lead Agencies are identified through a Request for Qualifications 
(RFQ) process that is administered every three to five years. The process requires an agency to 
demonstrate both its experience developing and implementing after school programs focused on 
youth development and that it has established relationships in their respective communities.  
 
In the 2016-17 school year, 22 community-based organizations operated ExCEL programs in 88 
schools throughout San Francisco. This included 61 programs that served elementary-aged 
youth, 19 that served middle school-aged youth, and 14 that served high school-aged youth.6

                                                        
6 Some schools, such as K-8 schools, serve more than one grade level. 
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THEORY OF ACTION 

Research suggests that youth who regularly attend high quality out-of-school time programs 
are more likely to demonstrate strong relationships with peers and with a caring adult, 
develop new skills, experience new aspects of the world around them, be safer, and engage 
more actively in school. These positive changes in turn support other positive outcomes for 
youth, such as enhanced school performance.7 
 
Young people are most likely to benefit from San Francisco ExCEL programs, therefore, when 
they regularly attend a high quality program. In this way, San Francisco Unified School 
District’s ExCEL programs can propel student success, providing a unique program where 
young people feel safe and supported, can learn and practice important skills, and gain new 
experiences. In 2016-17, the ExCEL After School Programs Office, the Student, Family, and 
Community Support Division, and the San Francisco Unified School District continued to 
make progress toward their shared goals of access and equity, student achievement, and 
accountability. ExCEL’s Theory of Action integrates the California Department of Education’s 
(CDE) Quality Standards for Expanded Learning and SFUSD’s priorities (Figure 1). 
 
FIGURE 1. THEORY OF ACTION FOR SAN FRANCISCO EXCEL PROGRAMS 2016-17 

 
  

                                                        
7 Durlak, J.A., Weissberg, R.P., & Pachan, M. 2010. A meta-analysis of after-school programs that seek to promote 
personal and social skills in children and adolescents. American Journal of Community Psychology, 45(3-4), 294-
309. 
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The Theory of Action (Figure 1) provides a visual model of the ways in which San Francisco 
ExCEL programs contribute to positive outcomes for young people. Youth who regularly 
participate in high quality programs will experience direct positive outcomes, such as 
increased social emotional skills and school engagement, as well as experience contributory 
outcomes, such as improved attendance and academic performance. This Theory of Action 
informs the evaluation design and the organization of this report. 

QUALITY ACTION PLAN (QAP) 

Aligned with the Theory of Action, ExCEL’s Quality Action Plan (QAP) structure supports 
programs in planning and reflecting on their progress. The QAP is built on two of the 
District’s key initiatives: the School Quality Improvement Index (SQII) and the Multi-Tiered 
System of Support (MTSS) framework. The School Quality Improvement Index’s holistic 
approach to school improvement focuses on both academic achievement and gains in school 
culture and social-emotional climate. The SQII also monitors outcomes across student 
groups, pushing the District to ensure parity among these groups. The MTSS framework aims 
to ensure that the District scaffold supports so that they are available in proportion to student 
need.  
 
Guided by these principles, ExCEL imagines itself as a vehicle supporting young people on 
their academic, social, and emotional journeys (Figure 2). The windows on the bus represent 
the three primary programmatic areas of any ExCEL program: 1) Safe & Supportive Culture & 
Climate; 2) Healthy Active Youth; and 3) Aligned Academic Support. The wheels represent 
the foundation (Strong Systems & Structures) and the mechanism (Intentional Program 
Design) that keep ExCEL programs constantly moving towards their goals. The doors of the 
bus highlight ExCEL’s commitment to equity and access. 
 
FIGURE 2. SAN FRANCISCO EXCEL’S BEST PRACTICES VEHICLE—SUPPORTING YOUNG 
PEOPLE ON THEIR ACADEMIC, SOCIAL, AND EMOTIONAL JOURNEYS. 
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KEY DATA SOURCES  
In accordance with the Theory of Action, this report explores how often youth attend ExCEL 
after school programs, the quality of these programs, the programs’ direct outcomes (most 
immediate benefits to participating youth), and the programs’ contributory outcomes 
(longer-term benefits for youth). Table 1 below summarizes the key data sources by report 
section: 
 
TABLE 1. KEY DATA SOURCES BY REPORT SECTION 

R e p o r t  
S e c t i o n  M e a s u r e s  D a t a  S o u r c e  

P r o g r a m  
P a r t i c i p a t i o n  

• Counts and characteristics of youth served 
• Average days attended, attendance rates 
• Unique attendances (participant-days)  

• EMS (ExCEL’s Cityspan 
attendance system) 

• SFUSD demographic data 
on participants and non-
participants at school 
sites with an ExCEL 
program 

P r o g r a m  
Q u a l i t y  

• Strong systems and structures 
• Intentional program design 
• Safe & supportive culture & climate 
• Healthy active youth 
• Aligned academic support 

• Youth, family, and staff 
surveys 

• SFUSD demographic data 
on participants 

• QAP goals 

D i r e c t  
O u t c o m e s  

• Exhibiting new/improved skills and 
experiences (SEL growth mindset and self-
efficacy*)  

• Developing strong relationships with peers 
and adults (SEL social awareness & school 
culture & climate*) 

• Exhibiting improved academic behaviors 
(SEL—SEL self-management*) 

• Increased school engagement  
• Practicing healthy choices & behaviors (CDE) 

• Youth and family surveys 
• SFUSD demographic data 

on participants 
• SFUSD SQII culture & 

climate youth surveys 

C o n t r i b u t o r y  
O u t c o m e s  

• English fluency  
• Academic performance 
• Increased school attendance 
• Decreased chronic absenteeism 

• SFUSD academic data on 
participants and non-
participants at school 
sites with an ExCEL 
program 

*Per ExCEL’s Theory of Action, these SEL outcomes are used as the measurement tool for the listed direct 
outcome behaviors. 
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PROGRAM PARTICIPATION: DEMOGRAPHICS AND 

ATTENDANCE 

EXCEL PROGRAMS SERVED HIGH-NEED STUDENTS 

ExCEL programs served 21,214 unique students in the 2016-17 program year, which 
accounted for 47% of the students at the host schools. 8 This is similar to the 2015-16 and 
2014-15 school years when ExCEL programs served 48% and 46% of SFUSD students, 
respectively. 
 
ExCEL participants, in large part, live in high-need zip codes, as determined by the 
Department of Children, Youth, and their Families (DCYF) in its Children’s Services 
Allocation Plan.9 Fifty-two percent (52%) of ExCEL participants live in the Outer 
Mission/Excelsior/Ingleside (94112 – 18%), Bayview/Hunters Point (94124 – 13%), 
Visitacion Valley (94134 – 11%) or Mission/Bernal Heights (94110 – 10%). 
 
FIGURE 3. PROPORTION OF EXCEL PARTICIPANTS BY HOME ZIP CODE 

 
Source: San Francisco ExCEL’s Cityspan (EMS) attendance records for 21,480 unduplicated ExCEL participants. 
21,008 participants with zip codes in San Francisco were included in this map - 472 participants with zip codes 
outside of S.F. were not included. Darker areas indicate areas where a larger number of ExCEL participants lived.   

                                                        
8 Source: Administrative data provided by SFUSD. Total youth at host schools is not unduplicated, therefore 
percent may be higher. 
9San Francisco Department of Children, Youth and Their Families, (May 2013), Children’s Services Allocation 
Plan 2013-2016, prepared by LFA Group. 
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Students who enrolled in ExCEL programs were largely similar to non-participants at the 
same schools (SFUSD schools with ExCEL programs). Twelve percent (12%) of ExCEL 
participants were classified as students in special education, matching 12% of non-
participants. When considered by race/ethnicity (Table 2), the ExCEL participant population 
had slightly higher proportions of African American and Latino students and a lower 
proportion of White and Asian students compared to the non-participant population.  
 
Notably, ExCEL served a larger proportion of English Learner students. English Learner 
students comprised 29% of ExCEL participants, compared to only 23% of non-participants. 
 
TABLE 2. RACE/ETHNICITY OF EXCEL PARTICIPANTS AND NON-PARTICIPANTS 
 E x C E L  

P a r t i c i p a n t s  
N o n -  

P a r t i c i p a n t s  

Latino 34% 27% 

Asian 34% 38% 

White 12% 16% 

African American 10% 7% 

Multiracial 5% 6% 

Filipino 5% 5% 

Pacific Islander 1% 1% 

American Indian or Alaska Native 0% 0% 

Source: 2016-17 SFUSD district demographic records for 36,488 non-participants and 19,636 unique ExCEL 
participants.10 

                                                        
10 Cityspan attendance records and SFUSD academic data were pulled at different times and therefore reported 
slightly different numbers of ExCEL attendees. We relied on both data sources for different sections of the report 
so there are slight variations of total counts within this report. 
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EXCEL PROGRAMS MET GRANT REQUIREMENTS 

ExCEL after school programs were expected to meet specific attendance targets based on 
their grant funding amounts. As guided by the California Department of Education (CDE), 
each site was expected to meet at least 85% of their grant goal for total program attendances.  
 
Overall, most ExCEL programs (82%) successfully met their grant targets in total program 
attendances and average daily attendance. High school programs had the highest proportion 
of programs that successfully met their grant requirements, with 93% of programs meeting 
their targets, including three additional sites meeting targets compared to 2015-16. 
 
Programs varied greatly in terms of progress toward grant targets. While the average progress 
towards targeted total program attendances for elementary schools was 139%, individual sites 
ranged from 62% to 1,139% suggesting that perhaps there is no ‘average’ program in terms of 
attendance metrics or that total program attendance targets may need to be revised. Middle 
school and K-8 programs, on average, reached 97% and 106% of their targets, respectively. 
 
Figure 4 shows 2016-17 data in detail, compared to 2015-16, and 2014-15. Overall, 5 more 
sites met their attendance targets in 2016-17 than compared to 2015-16. 
 
FIGURE 4. PROPORTION OF SITES MEETING ATTENDANCE GOALS DEFINED BY CDE, BY 
PROGRAM TYPE, 2014-15, 2015-16, AND 2016-17 

 

Source: San Francisco ExCEL, based on attendance records for the 2014-15, 2015-16, and 2016-17 program years 
and programs’ grant information that determines annual attendance goals. Elementary school sites n=55; K-8 
sites n=6; Middle school sites n=13; High school sites n=14.  
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ELEMENTARY PROGRAMS SUCCESSFULLY RETAINED 

YOUTH YEAR-ROUND 

Beyond meeting grant requirements, ExCEL programs strive to encourage youth attendance 
and to retain youth in the program. Sustained participation is in line with both ExCEL’s 
Theory of Action and with research on the benefits of after school participation. Research 
shows that when youth regularly attend structured, high quality programs, they are more 
likely to reap the intended benefits. Data on youths’ attendance can be analyzed in a number 
of ways to determine the benefits of participation. Here, we consider several ways of 
characterizing sustained participation.  

100 DAY THRESHOLD 

Youth do not need to attend a specific number of program days to benefit from after school 
programming. However, some research suggests that at about 100 days, young people are 
more likely to benefit from participating in the program.11  
 
Overall, 49% of ExCEL participants attended 100 or more days of programming. This rate 
varied widely by grade level: while only 9% of high school ExCEL participants attended 100 
days or more, 9 times that proportion (81%) of elementary ExCEL participants did so (Figure 
5). This variation among the grade levels is, at least in part, due to differences in program 
design and mandated attendance targets. 
 
FIGURE 5. PERCENT OF YOUTH ATTENDING 100 DAYS OR MORE, BY GRADE LEVEL 
 

Elementary School 81% nnnnnnnnnn 

Middle School 44% nnnnnnnnnn 

High School 9% nnnnnnnnnn 

Overall 49% nnnnnnnnnn 
Source: EMS attendance records for 21,781 youth. Elementary school n= 9,938, Middle school n= 4,254, High 
school n= 7,589. 22 students were excluded from this analysis since their grade level was unknown. Students who 
attended more than one ExCEL program were counted for each program they attended. 

  

                                                        
11 Weiss, H. (2004). Understanding and Measuring Attendance in Out-of-School Time Programs. (Harvard 
Family Research Project Brief Series: Issues and Opportunities in Out-of-School Time Evaluation No. 7). 
Retrieved from http://www.hfrp.org/publications-resources/publications-series/issues-and-opportunities-in-out-
of-school-time-evaluation/understanding-and-measuring-attendance-in-out-of-school-time-programs.  



SF ExCEL After School Programs 2016-17 Evaluation Report 
 

Prepared by Public Profit | Page 17 

AVERAGE DAYS ATTENDED 

Participants’ average number of days attended remained consistent from 2014-15, 2015-16, 
and 2016-17 and this number is in keeping with trends suggested by the rates at which 
participants attend 100 or more days: elementary school participants attended far more days 
on average, while middle school students attended more days on average than high school 
students.  

 
FIGURE 6. AVERAGE DAYS ATTENDED, 2014-15, 2015-16, AND 2016-17 BY GRADE LEVEL 

 
Source: EMS attendance records for 21,871 youth. Elementary school n= 9,938, Middle school n=4,254, High 
school n= 7,589. 22 students were excluded from this analysis since their grade level was unknown. Students who 
attended more than one ExCEL program were counted for each program they attended. 
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Notably, students who were English Learners attended ExCEL programs at a higher rate 
compared to their English-proficient peers (with English Learner youth attending an average 
of 109 days compared to 84 for their peers). Rates of attendance also varied by race, with 
Pacific Islanders and American Indian/Alaska Natives attending 68 days on average, and 
Whites attending 98 days on average.  
 
TABLE 3. AVERAGE PROGRAM DAYS ATTENDED BY RACE/ENTNICITY 

R a c e / E t h n i c i t y  A v e r a g e  D a y s  
A t t e n d e d  

American Indian or Alaska Native (n=73) 68 

Pacific Islander (n=254) 68 

Filipino (n=893) 70 

African American (n=1913) 81 

Latino (n=6978) 89 

Asian (n=6946) 91 

White (n=2084) 98 

Multiracial (n=1124) 111 

Source: EMS attendance records for 20,991 youth.  
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RETENTION 

Middle school and high school programs tend to retain participants less successfully than 
programs serving younger youth. Programs for older youth experience “churn” – that is, they 
serve a large number of participants for a relatively short period of time, as those participants 
cycle in and out of the program. Comparing data on programs’ total youth served and their 
average daily attendance shows these patterns.  

 
As shown in Figure 7, middle school and high school programs served far more youth in total 
than they retained on a regular basis. This means fewer youth participants in middle school 
and high school programs were likely to enjoy the benefits of frequent participation. 
Differences in the program structure and design (drop-in style in programs for older youth 
versus required attendance for younger youth) impact these data and their significance for 
Program Managers. Middle and high school programs nonetheless can consider how this data 
compares with their program’s intended participation goals. 
 
FIGURE 7. TOTAL YOUTH SERVED AND ADA, AVERAGE BY GRADE LEVEL 

 
Source: EMS attendance records for 21,803 youth. Elementary school n= 9,008, K-8 n= 1,288, Middle school 
n=3,934, High school n= 7,573. Students who attended more than one ExCEL program were counted for each 
program they attended. “Average Daily Attendance” is defined as the average number of participants who attend 
program each day.
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PROGRAM QUALITY 

SAFE & SUPPORTIVE CULTURE & 

CLIMATE 

Recognizing the critical importance of how a positive learning environment can impact student 
learning and development, SFUSD is devoting time, resources and staffing to develop a safe and 
supportive culture and climate. ExCEL after school programs nurture the whole child, build 
community, and create a positive learning environment that aligns with the school day. Positive 
behavior supports and a restorative framework help to create respectful, supportive systems and 
policies.12 

QAP GOALS  

As part of the QAP process, each program selected program improvement goals, including at 
least one Safe & Supportive Culture & Climate goal. The ExCEL After School Programs Office 
provided sites with a menu of possible goals within this domain. The most common goal, “To 
support students' sense of belonging through intentional community building activities,” was 
selected by 40% of the programs (Table 4). 
 
TABLE 4. SAFE & SUPPORTIVE CULTURE & CLIMATE QAP GOALS 

QAP Goal % of Programs 
Selecting Goal  

To support students' sense of belonging through intentional 
community building activities 40% 

To develop policies and structures that support positive 
behavior 

20% 

To establish and reinforce clear behavior expectations for 
students 17% 

To foster collaboration between school and after school staff 
to support high need students 16% 

To develop a progressive response to challenging behavior 6% 

To develop continuity of culture and climate between school 
day and after school 

1% 

Source: EMS records for 87 programs. Elementary school n= 54, K-8 n= 6, Middle school n=13, High school n=14. 
Note: One elementary school did not select a QAP Goal for this area.  

 
 

  

                                                        
12 ExCEL QAP handbook 



SF ExCEL After School Programs 2016-17 Evaluation Report 
 

Prepared by Public Profit | Page 21 

BUILDING A STRONG COMMUNITY 

Building a strong community is an important component of creating a safe and supportive 
culture and climate. Research on youth development suggests that after school programs 
provide a valuable context for youth to develop positive relationships with their peers and 
adults.13 These relationships can provide a foundation that can encourage youth to pursue 
positive social connections with others outside of the program. 

 
FIGURE 8. YOUTH SURVEY RESPONSES - STRONG COMMUNITY 

 

 
Source: Youth Surveys, Spring 2017. Grades 3-5 n=4,133; grades 6-8 n=1,820; grades 9-12 n=1,158. 

 

Youth expressed strong feelings of belonging and support —with slight variation between grade 
levels. Nearly all youth (92%) reported there was an adult in the program who really cared about 
them. More than eight out of 10 youth reported they felt like they belonged in the program, 
which directly relates to the most popular QAP goal of supporting students’ sense of belonging. 
Participants were slightly less likely to agree that their program peers respect each other (83%). 
 

  

                                                        
13 Dworkin, J. B., Larson, R., & Hansen, D. 2003. “Adolescents’ accounts of growth experiences in youth activities” in 
Journal of Youth and Adolescence 32(1), 17-26. 
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CREATING A POSITIVE CLIMATE 

The foundation of a successful after school program is an environment in which all students are 
physically and emotionally safe. Research has demonstrated that students’ perceptions of 
danger are negatively associated with their school performance and test scores.14 That is, 
students perform better in schools where they feel safe. This suggests that programs must 
address students’ lower order needs (e.g., safety and well-being) before students can attend to 
higher order tasks such as learning.  

 

FIGURE 9. YOUTH SURVEY RESPONSES - POSITIVE CLIMATE  

 
 

 
 

 
Source: Youth Surveys, Spring 2017. Grades 3-5 n=4,133; grades 6-8 n=1,820; grades 9-12 n=1,158. Respondents who 
said "Does not apply to me" to the question "If I have been in a fight, I have had / participated in a restorative 
conference" were excluded from the analysis. 

                                                        
14 Ratner, H., Chiodo, L., Covington, C., Sokol, R., Ager, J., & Delaney-Black, V. (2006). “Violence Exposure, IQ, 
Academic Performance, and Children's Perception of Safety: Evidence of Protective Effects” in Merrill-Palmer 
Quarterly: Journal of Developmental Psychology, 52(2), 264-287. 
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To understand the degree to which after school programs promoted a positive climate, we asked 
participants about peer-interactions and program practices. Corresponding to the third most 
popular QAP goal “to establish and reinforce clear behavioral expectations,” for elementary and 
middle school youth “I know the rules/Expectations are made clear to students” was answered 
positively by the most number of youth.  
 
Few survey respondents reported witnessing physical or verbal aggression from peers. Most 
students reported participating in community circles or check-ins. Not nearly as many youth 
reported participating in a restorative conference if they had been in a fight. One out of 3 middle 
and high survey takers reported being in a fight; of these participants, 42% reported being 
involved in a restorative justice conference. Elementary youth were more likely to report both 
being in a fight (57%) and having a restorative conference if that was the case (66%). It is 
unclear whether these numbers were low because staff members were not explicitly using 
restorative conferences to resolve fights or because staff were not aware of the fights. Either way, 
ExCEL might want to provide more supports to programs related to fights. 

FAMILY AND STAFF SURVEY HIGHLIGHTS 

We surveyed families and staff regarding the program’s culture and climate. Overwhelmingly, 
families agreed that their child’s after school program provided a safe environment (98%) and 
that their child felt comfortable with the after school staff (98%). Families were less likely to 
report there was an adult in the program their child could talk to about problems (88%), which 
was still relatively high. In the open-ended comments, many family members expressed 
appreciation for the good relationships between their child and the after school staff, the 
provision of a safe space for their child, and the opportunities for their child to socialize with 
other children. However, a few family members commented on the presence of bullying and 
poor behavior management. 
 
Staff survey results aligned with the overall youth and family results. Across all staff roles, more 
than 9 out of 10 respondents (94%) agreed “program staff use community building practices 
daily.” This illustrated that many programs made progress towards their QAP goals since the 
most popular goal for this domain was: “to support students’ sense of belonging through 
intentional community building activities.”  
 

“The staff are committed to ensuring my child is safe, learning and is 
happy in the after school program. The cultural component to the 
program enhances my son's sense of belonging. The Reading buddy 
program has improved my son's reading confidence and growth! The 
field trips are great, engaging and builds community!” 

-Family member of a K-8 school student 
 

 
“Staff are engaging with the kids and my child feels she belongs to this 
community.” 
 --Family member of a middle school student 
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CALIFORNIA HEALTHY KIDS SURVEY: SFUSD AND EXCEL 

Middle and high school ExCEL participants reported lower levels of verbal and physical 
harassment in their after school programs compared to middle and high school youth in San 
Francisco Unified School District (SFUSD) as a whole, based on findings from the 2015-2016 
California Healthy Kids Survey (CHKS) for SFUSD.15,16,17 For example, 17% of middle school and 
7% of high school ExCEL participants reported that they had sometimes or often had mean 
rumors or lies spread about them in their after school programs. This was less than the 21% of 
middle school students and 11% of high school students who reported this type of verbal abuse 
in the school day.18 Similarly, 18% of middle school and 3% of high school ExCEL participants 
reported that they had sometimes or often been hit or pushed in their after school programs, 
compared to 20% and 6% respectively reporting the same type of physical abuse during the 
school day.19 Levels of verbal and physical harassment were generally higher in middle schools 
than in high schools.  

 
FIGURE 10. EXCEL PARTICIPANTS WERE LESS LIKELY TO REPORT BEING VERBALLY OR 
PHYSICALLY HARASSED IN THEIR AFTER SCHOOL PROGRAMS COMPARED TO SFUSD 
STUDENTS AS A WHOLE DURING THE SCHOOL DAY 

 
Source: Youth Surveys, Spring 2016; SFUSD California Healthy Kids Survey (CHKS), 2015-16. The CHKS data shown 
only covers youth from Grades 7 (MS), 9 (HS) and 11 (HS), and excludes youth in non-traditional schools.  

                                                        
15 San Francisco Unified School District. California Healthy Kids Survey, 2015-16: Main Report. San Francisco: 
WestEd Health & Human Development Program for the California Department of Education.  
16 CHKS survey data was not available for the 2016-2017 school year. As a result, these comparisons are between 
2015-2016 school CHKS data and 2016-2017 ExCEL data. 
17 Elementary school students were not included in this comparison as CHKS data for elementary school was last 
collected in 2012-2013. 
18 ExCEL Youth Survey question: “How many times during this after school program have you had mean rumors or 
lies spread about you?”; CHKS question: “During the past 12 months, how many times on school property have you 
had mean rumors or lies spread about you?”;  sometimes: ‘2 to 3 times’, often: ‘4 or more times’. 
19 ExCEL Youth Survey question: “How many times during this after school program have you been pushed, shoved, 
slapped, hit or kicked by someone who wasn’t just kidding around?”; CHKS question: “During the past 12 months, 
how many times on school property have you been pushed, shoved, slapped, hit or kicked by someone who wasn’t just 
kidding around?”; sometimes: ‘2 to 3 times’, often: ‘4 or more times’. 
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HEALTHY ACTIVE YOUTH 

ExCEL After School Programs are ideal environments to foster Healthy 
Active Youth and to serve as a critical venue for health promotion. Young people surrounded by 
positive influences and supportive environments, including physical activity and access to 
healthy foods, are more likely to develop healthier behaviors. When programs implement 
healthy practices with vision, purpose, and intentionality, they offer all students an equal 
opportunity to gain the necessary skills for life-long health. The SFUSD Wellness Policy serves 
as ExCEL’s guide to define key agreements for providing safe, nourishing environments, where 
making healthy choices and being active are the norm and not the exception.20 

 

QAP GOALS 
Close to half of programs (42%) selected “To build a program structure that promotes daily 
physical activity/movement for all students” as their goal for the Healthy Active Youth domain. 
The second most selected QAP goal, “To develop hands-on opportunities for students to learn 
about healthy eating,” was selected by just 15% of programs:  
 
TABLE 5. HEALTHY ACTIVE YOUTH QAP GOALS 

QAP Goal % of Programs 
Selecting Goal  

To build a program structure that promotes daily physical 
activity/movement for all students 42% 

To develop hands-on opportunities for students to learn 
about healthy eating 15% 

To establish healthy eating environments for all students 10% 

To strengthen after school staff ability to model healthy 
practices 10% 

To strengthen partnerships with families to support healthy 
eating and physical activity practices 9% 

To create an environment that promotes healthy choices 
among youth and our staff 5% 

To promote student voice in creating and maintaining a 
healthy after school culture 

5% 

To provide fun, recreational and life-long learning 
opportunities for physical activity 3% 

To ensure that all students have opportunities to be 
physically active for at least 30 minutes each day 1% 

Source: EMS records for 88 programs. Elementary school n= 55, K-8 n= 6, Middle school n=13, High school n= 14.  

 

  

                                                        
20 ExCEL QAP handbook 
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HEALTHY EATING 

Youth survey data suggested that healthy eating was a bigger focus for high school programs 
than for most elementary and middle school programs. Nearly three-quarters of high school 
youth (72%) said they talk about healthy food in their program. Only 61% of elementary youth 
and 56% of middle school youth said the same. Similarly, most high school students (82%) 
agreed with the statement “I am not hungry when I go home because I get snack/supper in this 
program.” In contrast, only about half of elementary school students (50%) and middle school 
students (59%) agreed. It is possible these grade level discrepancies and relatively low responses 
could be due to intentional programing decisions; more programs selected QAP goals related to 
physical activity rather than healthy eating.  
 
FIGURE 11. YOUTH SURVEY RESPONSES – HEALTHY EATING

 

 

Source: Youth Surveys, Spring 2017. Grades 3-5 n=4,133; grades 6-8 n=1,820; grades 9-12 n=1,158. 

 

PHYSICAL ACTIVITY 

Students at all levels reported high levels of physical activity while attending program. Nearly 
eight in 10 high school and middle school students, and 88% of elementary school students 
reported being active during program. Students also reported high levels of adult 
encouragement to be physically active. These positive responses were likely due to an intentional 
program focus on physical activity; building a program structure that promotes daily activity, 
the most common QAP goal for this domain, was selected by 42% of programs. 
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FIGURE 12. YOUTH SURVEY RESPONSES – PHYSICAL ACTIVITY 

 

 

 
Source: Youth Surveys, Spring 2017. Grades 3-5 n=4,133; grades 6-8 n=1,820; grades 9-12 n=1,158. 

 

FAMILY AND STAFF SURVEY HIGHLIGHTS  

Most (77%) Site Coordinators and Program Managers reported that their program staff 
members were aware of be well. do well. SFUSD Wellness Guidelines. Similar to youth 
responses, family members were more likely to agree that after school provided opportunities 
for their children to get exercise than they were to agree to whether their child received enough 
food in program. Almost all (95%) family members agreed that their child was physically active 
in program, but only 75% of family members agreed with the statement “Because of the food 
received in the after school program, my child is not hungry when he or she comes home.” In the 
open-ended comments, several family members raised concerns about the unhealthy snacks, 
treats, or food ‘rewards’ their child had been given during the after school program.  

 
“The staff is great! My son has developed a new love for sports, 
particularly soccer ever since he enrolled in the program. It's great for 
me because before he didn't really like doing sports or the outdoors and 
now he really enjoys it.” 
 - Family member of an elementary school student 
 
“Too many sugary snacks (candy, cookies) -- not enough healthy 
options items like fruit, air popped pop corn, veggies (baby carrots). I 
know it's a challenge often to get kids to eat healthy but would be nice to 
regularly have some healthy options available.”  
 - Family member of an elementary school student 

 
“Thanks to this program my son is very active, and thanks a lot to [the] 
ExCEL Family for the support they give my son as well as to us 
parents.” 

- Family member of an elementary school student  
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ALIGNED ACADEMIC SUPPORT 

ExCEL After School Programs have the benefit of being based within SFUSD school sites, 
providing the unique opportunity to leverage both community-based organizations and school 
day expertise into programming. Partnership between the after school program and the school 
day staff is essential for the successful implementation of quality programming. The Academic 
Liaison is a critical partner in co-creating systems and programming that best support student 
learning. 21  

QAP GOALS 

Sites selected a range of goals in this domain, with no single goal standing out. “To build student 
academic skills and mindset” and “to strengthen targeted supports for identified student 
groups” were the two most frequently chosen goals, selected by 22% and 20% of sites 
respectively. On the other hand, “to strengthen partnership with families to support student 
success” was the least popular.  
 
TABLE 6. ALIGNED ACADEMIC SUPPORT QAP GOALS 

QAP Goal % of Programs 
Selecting Goal  

To build student academic skills and mindset 22% 

To strengthen targeted supports for identified student groups 20% 

To strengthen homework supports for students 18% 

To effectively use student-level data to support student 
academic progress in after school 17% 

To strengthen communication and alignment between school 
day teachers and after school staff 14% 

To strengthen partnership with families to support student 
success 

7% 

To expand credit recovery options for students (high school 
only) 14%* 

Source: EMS records for 88 programs. Elementary school n= 55, K-8 n= 6, Middle school n=13, High school n= 14. 
*This percent was calculated as percent of high schools selecting this goal.  

 
 

  

                                                        
21 ExCEL QAP handbook 
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ALIGNED ACADEMIC SUPPORT 

Most youth respondents reported that their after school program helped support them 
academically. In particular, 87% of respondents across all grade levels reported that the 
program helped them complete their homework on time, while 79% of respondents across all 
grade levels reported that the program helped them do better in school.  
 
High school respondents had over 90% agreement for all questions in this domain. Importantly, 
in terms of preparation for college, 92% of high school respondents agreed that their after school 
program helped them stay on track to meet A-G course requirements, while 91% of them agreed 
that their program gave them opportunities to make up credits.  

 
FIGURE 13. YOUTH SURVEY RESPONSES – ALIGNED ACADEMIC SUPPORT 

 

 

 
Source: Youth Surveys, Spring 2017. Grades 3-5 n=4,133; grades 6-8 n=1,820; grades 9-12 n=1,158. 

 

 
 

  

89% 

78% 

This program helps me with my homework. 

This program helps me do better in school. 

Elementary School 

81% 

75% 

71% 

Because of the after school program, I am more likely to 
complete my homework on time. 

Because of the after school program, I am more prepared for 
the next grade level. 

Because of the after school program, I do better in school. 

Middle School 

92% 

91% 

90% 

91% 

92% 

Because of the after school program, I am on track to meet 
A-G course requirements for high school graduation. 

Because of the after school program, I have opportunities to 
make up credits. 

Because of the after school program, I am more likely to 
complete my homework on time. 

Because of the after school program, I am more prepared for 
the next grade level. 

Because of the after school program, I do better in school. 

High School 



SF ExCEL After School Programs 2016-17 Evaluation Report 
 

Prepared by Public Profit | Page 30 

FAMILY AND STAFF SURVEY HIGHLIGHTS 

Family members concurred that the after school program helped support their child 
academically. In particular, 90% of family members agreed that the program helped their child 
with his or her homework, and 83% agreed that the program helped their child learn about and 
prepare for college. However, only 76% of family members reported that their child explored 
potential careers in the program, and only 67% reported that their child could make up missing 
credits in the program. There was a relatively high percentage of “don’t know” responses to 
these two questions (19% and 25% respectively), suggesting that family members were not as 
aware of these academic supports.  

 
“This program has helped my daughter become more responsible with 
her homework and helped her share more with her friends. Thanks!” 

- Family member of an elementary school student 
 
“I appreciate the staff here for working individually with my child when 
she has problems with other students and giving her direct one on one 
attention with her homework.” 

- Family member of an elementary school student 
 

In general, staff across all roles reported that they were able to effectively set up an environment 
for students’ academic success. Nearly all staff respondents agreed that all students had access 
to homework or study time with adult supervision (98%). More than 9 in 10 staff respondents 
agreed that staff members were aware of school day goals for students (92%) and that their 
program provided strategic academic supports for targeted students (91%). This aligns with the 
most popular QAP goals of building student academic skills and mindsets (selected by 22% of 
programs), strengthening targeted support for identified student groups (selected by 20% of 
programs) and strengthening homework support for students (selected by 18% of programs).  
 
While 81% of Academic Liaisons reported developing and providing professional development 
for program staff, only 75% of Site Coordinators, 69% of Program Managers and 78% of 
Principals agreed that they did so. It is also noteworthy that for the survey questions they were 
asked across all domains, Academic Liaisons generally had a higher than average percentage of 
“don’t know” responses. This suggests that Academic Liaisons might not have been as aware of 
or involved in after school programming compared to other staff roles. 
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INTENTIONAL PROGRAM DESIGN 

Intentional Program Design is the mechanism that keeps ExCEL 
programs moving towards their goals. This includes quality program design that keeps youth 
engaged, incorporates youth voice, and supports intentional learning. 

PROGRAM DESIGN AND SOCIAL EMOTIONAL LEARNING 

Across the grades youth felt engaged and interested in the after school curriculum. Most 
elementary students (85%) said they learned how to do something new. Approximately nine in 
10 high school students (87%) and seven in 10 middle school students (72%) said they learned a 
new skill in after school that they were excited about. Families were even more positive, 
reporting that after school provided opportunities to try new things (94%) and activities that 
met their child’s interests (93%). In the open-ended comments, many family members 
commended the engaging, interesting and well-run program activities but a substantial number 
of family members also requested for more enrichment activities to be offered.   
 
FIGURE 14. YOUTH SURVEY RESPONSES – PROGRAM DESIGN 

 

 

 
Source: Youth Surveys, Spring 2017. Grades 3-5 n=4,133; grades 6-8 n=1,820; grades 9-12 n=1,158. 

 

“I love the variety of the programs - from hands-on science projects to 
performance. It's very engaging and my son loves attending. In fact, 
when I pick him up early he gets frustrated and says ‘Mom why are you 
here? [The program] isn't over yet!’ ” 
 - Family member of an elementary school student 
 
“My children learn new things every day and the teachers are very 
kind.” 
 - Family member of an elementary school student 
 

  

85% In this program, I learned how to do something new. 

Elementary School 

72% In this program, I learned a new skill that I'm excited about. 

Middle School 

87% In this program, I learned a new skill that I'm excited about. 

High School 
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YOUTH DEVELOPMENT, VOICE, AND LEADERSHIP 

While some youth reported that they felt heard and a part of decision-making at their programs, 
many did not. There was substantial variation in responses across programs. Between 7% and 
100% of youth agreed they helped to create the behavior expectations in their programs. 
Similarly between 25% and 100% of youth agreed they had a say in which activities were 
available during their programs. Elementary school youth were the least likely to agree they had 
the ability to affect program structure, suggesting that programs might need support addressing 
the challenge of providing opportunities for voice for younger students. 
  
Over half of Site Coordinators reported that youth had opportunities to lead a group (57%) and 
give input on program activities (73%) at least 2 times a month. Program managers were slightly 
less likely to agree. Staff responses followed the same grade-level pattern as youth responses, 
with fewer staff of elementary school programs reporting opportunities for youth voice 
compared to staff of middle and high school programs. 
 
FIGURE 15. YOUTH SURVEY RESPONSES – YOUTH VOICE 

 

 

 
Source: Youth Surveys, Spring 2017. Grades 3-5 n=4,133; grades 6-8 n=1,820; grades 9-12 n=1,158. 

 
“I love this program. It feels right. Not rigid, but the right opportunities 
for kids to interact and grow. Kids obviously having fun and not boxed 
in, while at the same time there are limits. The staff couldn't be warmer 
to or better with my son.” 
 - Family member of an elementary school student 

  

57% 

42% 

I get to choose things I want to do in this program. 

I help make the rules in this program. 

Elementary School 

82% 

78% 

In this program, I have a say in the activities that are 
offered. 

In this program, I help to create the behavior expectations. 

Middle School 

91% 

91% 

In this program, I have a say in the activities that are 
offered. 

In this program, I help to create the behavior expectations. 

High School 
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INTENTIONAL LEARNING STRATEGIES 

Youth agreed that after school was stimulating and encouraged them to work hard. Nearly all 
(97%) high school students said the adults in the program encouraged them to work hard. The 
level of agreement was slightly lower for elementary students (91%) and more significantly lower 
for middle school students (84%). Following a similar pattern, nearly all (96%) high school 
students agreed that the program strengthened their belief they could work hard and improve 
their skills, while somewhat fewer elementary youth (87%) and middle school youth (79%) 
agreed. Most families (86%) agreed as well, although this was a relatively lower level of 
agreement compared to other family survey items.  

 
FIGURE 16. YOUTH SURVEY RESPONSES – SUPPORTING INTENTIONAL LEARNING 

 

 

 
Source: Youth Surveys, Spring 2017. Grades 3-5 n=4,133; grades 6-8 n=1,820; grades 9-12 n=1,158. 

 
“In the few days my daughter has been part of this program, she has 
become more independent, more confident and as a responsible mother 
I am very proud because despite her young age she is very independent, 
not afraid of sharing her opinions.” 
 - Family member of an elementary school student   

91% 

87% 

86% 

The adults here want me to work hard. 

In this program, I can work hard and improve my skills. 

This program helps me learn. 

Elementary School 

84% 

79% 

76% 

The adults in this program encourage me to work hard.  

Because of this program, I believe I can work hard and 
improve my skills. 

Things I learned in this program make me want to learn 
more. 

Middle School 

97% 

96% 

94% 

The adults in this program encourage me to work hard.  

Because of this program, I believe I can work hard and 
improve my skills. 

Things I learned in this program make me want to learn 
more. 

High School 
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STRONG SYSTEMS AND STRUCTURES 

Strong Systems and Structures is the foundation that keeps ExCEL 
programs moving towards their goals. This includes organized administrative functions, 
coordination and partnerships with families and school day staff, and professional development 
for staff. 
 

COORDINATION AND FAMILY PARTNERSHIP 
Most family members reported feeling respected and heard by the after school program. Almost 
all respondents agreed that the program treated their family with respect (98%) and that the 
after school staff listened to them when they had a question or comment (96%). Most family 
members also felt connected to after school program staff. More than 9 in 10 respondents said 
that at least one after school program staff member recognized them when they visited (96%), 
and that the program communicated with them in the language their family spoke at home 
(93%). In addition, most family members agreed that the program communicated with them 
about activities and events that were happening in the program (91%).  
 
However, fewer family members agreed that there were opportunities for parent participation in 
the program (76%). There was a relatively high percentage of “don’t know” responses for this 
question (16%), suggesting that many family members were unaware of opportunities for 
greater involvement in the program.  
 
In the open-ended comments, many respondents expressed their appreciation for respectful 
program staff. However, some responses also surfaced a desire for more communication with 
program staff on their child’s behavior and progress. 

 
“Absolutely wonderful program. The teachers are amazing. I'm always 
greeted with a smile and by my name. If I come early to pick up my 
children, they ask if I can come back later. Can't be any better proof that 
my children enjoy the program. There is a wide variety of projects and 
events that the children can enjoy. I truly feel that each teacher has my 
children's best interest at heart.” 
 - Family member of an elementary school student 

 
On the whole, almost all family members expressed satisfaction with the after school program 
(96%). In fact, 94% of respondents said that their child told them good things about the 
program. However, only 79% of respondents had recommended the program to a friend.  
 

ADMINISTRATION AND ORGANIZATION 
Almost all program staff reported understanding the attendance and compliance requirements 
for ExCEL (98%), and more than 9 out of 10 program staff reported understanding the grant 
funding requirements for ExCEL programs (93%). In addition, Site Coordinators and Principals 
met regularly to plan and discuss after school program progress and priorities; 86% of Site 
Coordinators and 91% of Principals reported doing so.  
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STAFF FEEDBACK ON EXCEL SUPPORTS 

In 2016-17, Public Profit fielded end-of-year surveys to program staff and key school site staff 
including the Site Coordinator, Program Manager, Academic Liaison and Principal.22 Of the 88 
ExCEL sites, 51 sites responded to the Site Coordinator survey, 50 sites responded to the 
Program Manager survey, 59 sites responded to the Academic Liaison survey and 56 sites 
responded to the Principal survey. Overall, 25 sites responded to all survey types while 10 sites 
did not respond to any survey type.23 In total, 56 Site Coordinators, 64 Program Managers, 73 
Academic Liaisons and 58 Principals responded to their respective surveys24 (see Appendix D for 
count of survey respondents by role and grade level).  

GENERAL STAFF EXPERIENCE 

All respondents were asked how long they had been working with their after school programs. 
Over half of respondents across all roles had been at their sites for 3 years or more (58% of Site 
Coordinators, 54% of Program Managers, 55% of Academic Liaisons and 57% of Principals). 
Among Academic Liaisons, about one in four (24%) had been at their site for less than 1 year, 
while about one in five (21%) had been at their site for between 1-2 years. In 2015-16, the 
corresponding figures for Academic Liaisons were 38% and 13% respectively, indicating that the 
pool of Academic Liaisons was relatively more experienced in 2016-17.  
 
FIGURE 17. OVER HALF OF RESPONDENTS ACROSS ALL ROLES HAD BEEN AT THEIR SITE 
FOR 3 YEARS OR MORE  

 
Source: Staff Surveys, Spring 2017. Site Coordinator (SC) n=56; Program Manager (PM) n=64; Academic Liaison 
(AL) n=73; Principal (P) n=58; overall N=251. 
 

                                                        
22 The Principal survey was open to Principals and Assistant Principals. 
23 This report was based exclusively on staff survey data and therefore only included input from the individuals who 
responded to the survey. These findings might not represent staff experiences at all programs. 
24 The individual respondent count was higher than the site count as some sites had multiple individuals responding 
to the same role.  
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EXCEL SYSTEMS OF SUPPORT 

Site Coordinators and Program Managers were asked to rate the usefulness of ExCEL’s systems 
and structures support. Respondents across all roles were also asked for open-ended feedback 
on ways to improve this support. 
 
Site Coordinators reported the attendance compliance reviews (69%), attendance guidance and 
updates to EMS system (69%), and culture and climate cohort (65%) to be the most useful. On 
the other hand, fewer than half of Site Coordinators reported the annual contracting/ budgeting 
process (47%) and EMS/Cityspan webinars (37%) to be useful. For these two items, a relatively 
high proportion of Site Coordinators indicated a ‘Don’t know’ response (33% and 37% 
respectively) suggesting they might not be aware of these supports.  
 
In general, Program Managers tended to rate the usefulness of ExCEL’s systems and structures 
support more highly than Site Coordinators. Similar to Site Coordinators, Program Managers 
reported the attendance guidance and updates to EMS system (82%) and attendance 
compliance reviews (79%) to be the most useful. Unlike Site Coordinators, a high proportion of 
Program Managers also reported the annual contracting/budgeting process to be useful (77%). 
 
In the open-ended comments, training was the most common theme. Many respondents 
requested for more direct training to be offered to program staff, especially line staff.   

 
TABLE 7. ATTENDANCE GUIDANCE AND UPDATES TO EMS SYSTEM AND ATTENDANCE 
COMPLIANCE REVIEWS WERE THE MOST USEFUL SUPPORTS  

  

Staff who responded  
extremely useful/very useful 
Overall SC PM 

Attendance guidance and updates to EMS system 76% 69% 82% 

Attendance compliance reviews 74% 69% 79% 

Culture and climate cohort 65% 65% -- 

Annual contracting/budgeting process 63% 47% 77% 

ExCEL monthly meetings 62% 55% 68% 

Healthy active youth cohort 56% 56% -- 

SEL cohort 55% 55% -- 

EMS/Cityspan webinars 37% 37% -- 

Source: Staff Surveys, Spring 2017. Site Coordinator n=56; Program Manager n=64. Only % who responded positively 
is shown in table. For detailed breakdown by role (including negative & don't know responses), see Appendix D. 
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Site Coordinators and Program Managers were also asked how often they attended the ExCEL 
monthly meetings. Just under half (48%) attended every meeting, 44% missed 1-2 meetings, 
and 3% missed 3 or more meetings. In the open-ended comments, a number of Site 
Coordinators and Program Managers expressed their preference for fewer and shorter ExCEL 
meetings.  

QAP KNOWLEDGE 

Overall, 84% of all respondents reported that they were familiar with ExCEL’s Theory of Action. 
Program Managers (94%) were the most familiar, followed by Site Coordinators (88%) and 
Principals (84%). Academic Liaisons (74%) were the least familiar, with 15% of them indicating 
a ‘Don’t Know’ response.  
 
Nearly all Site Coordinators, Program Managers and Principals reported that they were familiar 
with their site’s QAP (95+%) and that they understood the purpose of the QAP (93+%). A 
slightly lower percentage of Academic Liaisons reported that they were familiar with their site’s 
QAP (89%) and that they understood the purpose of the QAP (89%). While about seven in ten 
Site Coordinators (66%) and Program Managers (70%) reported that they discussed their site’s 
QAP with their Principal on a regular basis, fewer reported that they discussed their site’s QAP 
with their Academic Liaison on a regular basis (63% and 56% respectively). In the open-ended 
comments, several respondents highlighted the need for better communication between 
program staff and school site staff. 

 
TABLE 8. NEARLY ALL SITE COORDINATORS AND PROGRAM MANAGERS WERE FAMILIAR 
WITH THE QAP, BUT FEWER DISCUSSED THEIR SITE’S QAP WITH THEIR PRINCIPALS AND 
ACADEMIC LIAISONS   

  

Staff who responded  
 strongly agree/agree 

Overall SC PM AL P 

I am familiar with my site's Quality 
Action Plan (QAP). 

95% 100% 97% 89% 95% 

I understand the purpose of the Quality 
Action Plan (QAP). 

94% 98% 95% 89% 93% 

I am familiar with ExCEL's Theory of 
Action. 

84% 88% 94% 74% 84% 

I talk about my site's Quality Action 
Plan (QAP) with my Principal on a 
regular basis. 

68% 66% 70% -- -- 

I talk about my site's Quality Action 
Plan (QAP) with my Academic Liaison 
on a regular basis. 

60% 63% 56% -- -- 

Source: Staff Surveys, Spring 2017. Site Coordinator n=56; Program Manager n=64; Academic Liaison n=73; 
Principal n=58; overall N=251. Only % who responded positively is shown in table. For detailed breakdown by role 
(including negative & don't know responses), see Appendix D. 
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 QAP FEEDBACK 

Site Coordinators, Program Managers and Academic Liaisons were asked to rate the usefulness 
of each QAP component. Respondents across all roles were also asked for recommendations to 
improve the QAP process. 
 
Ratings of the usefulness of each QAP component by Site Coordinators, Program Managers and 
Academic Liaisons varied widely. Site Coordinators reported setting QAP goals (73%), self 
assessment checklist (71%) and program walk through (71%) to be the most useful. Program 
Managers reported the program walk through (87%), self-assessment checklist (83%) and 
planning and reflection meeting with the Principal and site team (78%) to be the most useful. 
Academic Liaisons tended to report less positive responses compared to Site Coordinators and 
Program Managers. In fact, a relatively high proportion of Academic Liaisons indicated a ‘Don’t 
Know’ response for the three components they were asked to rate – planning and reflection 
meeting with Principal and site team (18%), setting QAP goals (15%) and August Institute 
common planning time (44%). Across the roles surveyed, less than half (42%) of respondents 
rated the August Institute common planning time as useful. In the open-ended comments, two 
respondents suggested soliciting input from Principals on QAP goal development at, or even 
before, the start of the QAP process. 

 
TABLE 9. STAFF RATINGS OF THE USEFULNESS OF QAP COMPONENTS VARIED WIDELY 

  

Staff who responded  
 extremely useful/very useful 

Overall SC PM AL 

Program walk through 80% 71% 87% -- 

Self assessment checklist 77% 71% 83% -- 

Start-up checklist 72% 67% 76% -- 

Meeting with my Coach 67% -- 67% -- 

Planning & reflection meeting with 
Principal & site team 

67% 64% 78% 60% 

Setting QAP goals 66% 73% 75% 55% 

Completing the progress report 65% 64% 67% -- 

Mini-checks 61% 55% 67% -- 

August Institute common planning time 42% 41% 56% 32% 

Source: Staff Surveys, Spring 2017. Site Coordinator n=56; Program Manager n=64; Academic Liaison n=73. Only % 
who responded positively is shown in table. For detailed breakdown by role (including negative & don't know 
responses), see Appendix D. 
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Nearly all Site Coordinators (91%) and Program Managers (92%) reported that the QAP process 
helped their program provide higher quality programming. Site Coordinators were more likely 
than Program Managers to report that the information in the Program Profiles helped their site 
develop their QAP goals (89% vs. 84%) and that the pace of the QAP deliverable deadlines was 
manageable (89% vs. 83%). In the open-ended comments, several Program Managers raised 
concerns about tight QAP deadlines. More than eight in ten Site Coordinators and Program 
Managers reported using the QAP as their site’s primary planning tool (83%), but Site 
Coordinators were more likely to do so than Program Managers (91% vs. 75%). The most 
common alternatives to the QAP were the Program Quality Assessment (PQA) tool and site-
specific work planning processes.  

 
TABLE 10. NEARLY ALL SITE COORDINATORS AND PROGRAM MANAGERS REPORTED THAT 
THE QAP HELPS PROVIDE HIGHER QUALITY PROGRAMMING  

  

Staff who responded  
 strongly agree/agree 

Overall SC PM 

The QAP process helps my program provide higher quality 
programming. 92% 91% 92% 

The information in the Program Profiles helped my site 
develop our QAP goals. 87% 89% 84% 

The pace of the QAP deliverable deadlines was 
manageable. 86% 89% 83% 

The QAP process is my site's primary planning tool. 83% 91% 75% 

Source: Staff Surveys, Spring 2017. Site Coordinator n=56; Program Manager n=64. Only % who responded positively 
is shown in table. For detailed breakdown by role (including negative & don't know responses), see Appendix D. 

QAP COACHES 

About nine in ten Program Managers reported that their QAP Coach helped their program 
provide higher quality programming (89%) and that their QAP Coach helped them build 
sustainable systems (88%). Most Program Managers (89%) reported meeting their coach at 
least one to two times a semester.  
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DIRECT OUTCOMES 

INCREASED SOCIAL EMOTIONAL LEARNING (SEL) 

Social and emotional skills are used to initiate and maintain positive relationships with peers 
and adults, manage and communicate one’s emotions, and understand one’s capabilities. These 
skills help young people be successful in school and in life.25  

 
SFUSD is one of seven school districts (CORE districts) in California that were approved in 2013 
for a federal No Child Left Behind waiver to co-create a new accountability system to measure 
school and student success. This School Quality Improvement Index (SQII) includes a district-
wide CORE survey asking youth about their social emotional learning in four key areas: 1) 
Growth Mindset; 2) Self-efficacy; 3) Social Awareness; and 4) Self-management. As explained in 
ExCEL’s Theory of Action, these social emotional learning areas are part of the positive benefits 
youth receive when they participate regularly in high quality after school programs. 

 

EXHIBITING NEW/IMPROVED SKILLS AND EXPERIENCES  

(SEL GROWTH MINDSET AND SELF-EFFICACY)  
 
By providing youth with opportunities to exhibit new and improved skills and experiences, after 
school programs support youth to develop a growth mindset and sense of self-efficacy, two key 
aspects of social emotional learning. Growth mindset is the belief that through dedication and 
hard work, one’s abilities (including intellectual ability) can be developed through study, 
practice, dedication, and hard work. Self-efficacy is the belief in one’s own ability to succeed in 
achieving an outcome or reaching a goal. This includes a student’s belief that she can exercise 
control over her personal learning process.26,27  
  
Across grade levels, relatively few youth reported a growth mindset; less than half (44%) 
reported that their intelligence is something they can change. More youth believed that they are 
still able to do well in a subject, even if it does not come naturally (73%). 
 

  

                                                        
25 Gootman, L., & Schoon, I. (2013) The impact of non-cognitive skills on outcomes for young people: Literature 
review. London: Institute of Education and Social Research, University of London 
26 CORE Districts (2016) Social Emotional Skills. Retrieved from: 
https://s3.amazonaws.com/uploads.hipchat.com/392387/2399075/U3GNMByhpldya9K/SE-CC-Domain-Social-
Emotional-Skills-updated-3.29.16.pdf 
27 QAP Handbook 
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ExCEL participants’ responses regarding growth mindset were similar to the responses from 
non-participants.28 However middle school participants’ responses were slightly less positive 
than their non-participant peers. These differences were between one and five percentage 
points; the biggest difference for middle school was with “Challenging myself won’t make me 
any smarter” (Figure 18). High school ExCEL participants were slightly more likely to report 
growth mindset characteristics than non-participants, the biggest difference was six percentage 
points (when asked if there were some things they were not capable of learning). 
  
FIGURE 18. YOUTH CORE SURVEY – COMPARING EXCEL PARTICIPANTS TO NON-
PARTICIPANTS: GROWTH MINDSET 

 
Source: SQII Surveys, Spring 2017. Grades 4-5 n= 6,251; 6-8 n=8,618; grades 9-12 n=5,352. (*= the difference 
between participants and non-participants is statistically significant, p<.05) 

 
High school participants responded more positively than non-participants on self-efficacy 
questions by eight percentage-points on average (all differences statistically significant). On the 
other hand, elementary and middle school participants’ responses were slightly less positive 
than their non-participant peers. 
 
FIGURE 19. YOUTH CORE SURVEY – COMPARING EXCEL PARTICIPANTS TO NON-
PARTICIPANTS: SELF-EFFICACY 

 
Source: SQII Surveys, Spring 2017. Grades 4-5 n= 6,251; 6-8 n=8,618; grades 9-12 n=5,352. (*= the difference 
between participants and non-participants is statistically significant, p<.05)  

                                                        
28 We defined ExCEL participants as anyone who attended at least ten days of ExCEL in 2016-17; non-participants 
were defined as anyone who did not attend a single day of ExCEL programming. 
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DEVELOPING STRONG RELATIONSHIPS WITH PEERS AND ADULTS 

(SEL SOCIAL AWARENESS) 

 
Social awareness is the understanding of social and ethical norms for behavior, as well as the 
ability to empathize with those from different backgrounds and cultures. Youth who exhibit 
social awareness have a respect for diversity and are able to get along with those who are 
different from themselves.29  
 
Respondents to the CORE survey expressed varying degrees of social awareness. Three-quarters 
of participants (76%) reported they cared about other people’s feelings, but only half of 
participants (50%) reported they were able to describe their own feelings. Again, participants 
and non-participants had similar responses, with more high school participants agreeing 
compared to their non-participant peers.  

 
FIGURE 20. YOUTH CORE SURVEY – COMPARING EXCEL PARTICIPANTS TO NON-
PARTICIPANTS: SOCIAL AWARENESS 

 
Source: SQII Surveys, Spring 2017. Grades 4-5 n= 6,251; 6-8 n=8,618; grades 9-12 n=5,352. (*= the difference 
between participants and non-participants is statistically significant, p<.05) 

  

                                                        
29 CORE Districts (2016) Social Emotional Skills. Retrieved from: 
https://s3.amazonaws.com/uploads.hipchat.com/392387/2399075/U3GNMByhpldya9K/SE-CC-Domain-Social-
Emotional-Skills-updated-3.29.16.pdf 
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I was able to disagree with others 
without starting an argument. 

I was able to stand up for myself 
without putting others down. 

When others disagreed with me, I was 
respectful of their views. 

I was able to clearly describe my 
feelings. 

I got along well with students who are 
different from me. 

I complimented other's 
accomplishments. 

I cared about other people's feelings. 

I listened carefully to other people's 
points of view. 
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EXHIBITING IMPROVED ACADEMIC BEHAVIORS  

(SEL SELF-MANAGEMENT) 
 
Self-management is the ability to regulate one’s emotions, thoughts, and behaviors effectively in 
different situations.30 This includes improved academic behaviors such as coming to class 
prepared, paying attention, avoiding distractions, and modulating one’s anger or frustration.31 

 
ExCEL respondents of the CORE survey found practicing some aspects of self-management 
easier than others. Across grade levels, ExCEL respondents were much more likely to report that 
they were polite (86%) and came to class prepared (83%), compared to being able to keep calm 
when bothered or criticized (58%). Responses were relatively consistent between ExCEL 
participants and non-participants, with the exception of fewer middle school participants 
agreeing compared to their non-participant peers.  
 
FIGURE 21. YOUTH CORE SURVEY – COMPARING EXCEL PARTICIPANTS TO NON-
PARTICIPANTS: SELF-MANAGEMENT 

 
Source: SQII Surveys, Spring 2017. Grades 4-5 n= 6,251; 6-8 n=8,618; grades 9-12 n=5,352. (*= the difference 
between participants and non-participants is statistically significant, p<.05) 

 

  

                                                        
30 CORE Districts (2016) Social Emotional Skills. Retrieved from: 
https://s3.amazonaws.com/uploads.hipchat.com/392387/2399075/U3GNMByhpldya9K/SE-CC-Domain-Social-
Emotional-Skills-updated-3.29.16.pdf 
31 QAP Handbook 
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I kept my temper in check. 

I was polite to adults and peers. 

I allowed others to speak without 
interruption. 

I stayed calm even when others 
bothered or criticized me. 

I worked independently with focus. 

I paid attention, even when there 
were distractions. 

I got my work done right away instead 
of waiting until the last minute. 

I remembered and followed directions. 

I came to class prepared. 
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PRACTICING HEALTHY CHOICES & BEHAVIORS 

As shown in ExCEL’s Theory of Action, ExCEL programs strive to empower youth to practice 
healthy choices and behaviors. According to the California Department of Education’s Quality 
Standards for Expanded Learning, a key component of healthy behaviors is when youth apply 
their knowledge of healthy lifestyles to influence their families and communities.32  
 
Nearly six in 10 youth program participants said they discussed the importance of healthy food 
with their family. High school participants were most likely, with just over three quarters 
agreeing. Elementary school youth were least likely, with just over half responding positively. 
These responses correspond to youths’ responses regarding their experiences in program 
(Figure 11 on page 26). When asked if they learned about healthy food in the program, 62% of 
youth agreed. 
 
Similarly, just fewer than six in 10 youth said they discussed the importance of exercise with 
their family. As reported in the Program Quality section (Figure 12 on page 27), most youth 
reported that they exercised in the program (85%), and believed that the adults in their program 
wanted them to be physically active (87%). Only 57% of youth reported talking to their family 
about the importance of exercise, which suggests that exercise alone might not be enough to 
inspire youth to discuss healthy lifestyles with their community.  

 
FIGURE 22. YOUTH SURVEY RESPONSES – PRACTICING HEALTHY CHOICES & BEHAVIORS 

 

 

 

Source: Youth Surveys, Spring 2017. Grades 3-5 n=4,133; grades 6-8 n=1,820; grades 9-12 n=1,158. 

 
  

                                                        
32 California Department of Education, After School Division, and the California AfterSchool Network. Quality 
Standards for Expanded Learning in California: Creating and Implementing a Shared Vision of Quality (2014) 
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INCREASED SCHOOL ENGAGEMENT 

ExCEL’s Theory of Action predicts that high quality programs will increase youths’ engagement 
with school. Most youth reported that this was true, with more than eight in 10 youth saying that 
their ExCEL after school program helped them feel like a part of their school. Reponses varied 
slightly between grade levels. High school youth were most likely to respond positively (96%) 
while fewer middle school youth agreed (78%). 

 
ExCEL program participants appeared more engaged with their school than their non-
participant peers. Middle and high school ExCEL participants reported higher levels of school 
engagement for all school engagement questions.  
 
This was particularly notable among high school students. SFUSD high school students overall 
were far less likely to report on the CORE survey that they feel like a part of their school, 
compared to younger students. Yet ExCEL high school participants were eight percentage points 
more likely to agree than their non-participant peers (62% compared with 49%).  

 
This reinforces the results from the ExCEL youth surveys that indicated that ExCEL youth felt 
strong school engagement.  
 
FIGURE 23. YOUTH CORE SURVEY – COMPARING EXCEL PARTICIPANTS TO NON-
PARTICIPANTS: INCREASED SCHOOL ENGAGEMENT 

 
Source: SQII Surveys, Spring 2017. Grades 4-5 n= 6,251; 6-8 n=8,618; grades 9-12 n=5,352. (*= the difference 
between participants and non-participants is statistically significant, p<.05) 
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CONTRIBUTORY OUTCOMES  

Research shows that after school programs that provide activities with the goal of improving 
academic performance can have modest impacts on academic success.33 In this section we 
explore the relationship between participation in ExCEL and in-school academic achievement, 
including academic behaviors (such as going to class) that in turn promote a stronger 
performance in the classroom. Measures such as test scores and attendance, used here, are both 
indicators of young people’s progress in school and of how well integrated students are in their 
school community. Although not included in our analysis, it should also be noted that research 
has also shown that youth who attend programs for multiple years are more likely to improve 
their academic outcomes.31 

 
Overall, our findings suggest that participation in ExCEL was associated with positive academic 
behaviors and outcomes. We found that ExCEL participants attended more regular school days 
than their non-participant peers at the same school. This was true for every grade level and 
across the student subgroups of English Learners, students in Special Education, African 
Americans, and Latinos. While part of this association could be explained by the fact that 
students who attended more school were more likely to attend ExCEL, it cannot explain the full 
association since it was true for ExCEL participants overall, regardless of how frequently they 
attended ExCEL. Similarly, ExCEL participants at all grade levels were less likely to be 
chronically absent from school compared to their non-participant peers. Finally, we found that 
middle and high school ExCEL participants who attended ExCEL frequently (100+ days) had 
higher Grade Point Averages (GPA) on average than their ExCEL participant peers who 
attended less frequently (1-29 days). 
 
Collectively, our findings suggest that ExCEL had a positive association with academic 
outcomes. 
 
See Appendix E for a detailed description of the data analysis methods and limitations for this 
section. 

  

                                                        
33 Durlak, Joseph & Weissberg, Roger. (2007) “The Impact of After-School Programs that Promote Personal and 
Social Skills.” Collaborative for Academic, Social, and Emotional Learning. Retrieved from www.casel.org/library.  
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SCHOOL DAY ATTENDANCE  

ExCEL participants attended more regular school days than their non-participant peers across 
all grade levels and across the subgroups of English Learners, students in Special Education, 
African Americans, and Latinos (Table 11).34 ExCEL participants in these subgroups had an 
average school day attendance rate that was between 0.6 to 3.0 percentage points higher than 
the average school day attendance rate for their non-participant peers. All differences were 
statistically significant.  
 
TABLE 11. EXCEL PARTICIPANTS HAD A HIGHER SCHOOL DAY ATTENDANCE RATE THAN 
THEIR NON-PARTICIPANT PEERS ACROSS ALL GRADE LEVELS AND SUBGROUPS 
 Percentage point difference in attendance rate between 

ExCEL participants and non-participants 
 

All Grades Elementary 
School Middle School High School 

All Students +0.6 +0.7 +0.5 +1.4 

English Learners +0.6 +0.4 +0.6 +3.7 

Special Education +2.2 +1.9 +1.9 +4.3 

African American +3.0 +2.3 +2.6 +6.5 

Latino +1.3 +1.2 +0.7 +3.8 

Source: 2016-17 SFUSD district demographic records for 44,212 youth. Table shows percentage point difference in 
attendance rate between ExCEL participants and non-participants. For example, for all students in all grades, the 
average attendance rate for was 95.63% for ExCEL participants and 95.06% for non-participants, a difference of 
approximately +0.6% (rounded to 1 decimal place). All differences were statistically significant (p<.01). 

CHRONIC ABSENTEEISM 

Being chronically absent – in some ways the inverse of school day attendance – means that a 
student is absent 10% or more of their days enrolled in school. The proportion of students who 
were chronically absent from school was lower for ExCEL participants than for their non-
participant peers. This finding was consistent across grade levels, with the proportion of 
students who were chronically absent from school being between 1.7 and 3.5 percentage points 
lower for ExCEL participants than for their non-participant peers. This finding was also true 
across the subgroups of English Learners, students in Special Education, African Americans, 
and Latinos (Table 12). The proportion of students in all grades who were chronically absent 
from school was between 1.8 to 10.5 percentage points lower for ExCEL participants in these 
subgroups compared to their non-participant peers. All but two of these differences were 
statistically significant.35 
 

                                                        
34 All differences were statistically significant (p<.01). 
35 All differences were statistically significant (p <.01) except for middle school English Learners and middle school 
Latinos. 
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TABLE 12. EXCEL PARTICIPANTS WERE LESS LIKELY TO BE CHRONICALLY ABSENT FROM 
SCHOOL COMPARED TO THEIR NON-PARTICIPANT PEERS ACROSS ALL GRADE LEVELS AND 
SUBGROUPS 
 Percentage point difference in proportion of students who 

were chronically absent from school between ExCEL 
participants and non-participants 

 
All Grades Elementary 

School Middle School High School 

All Students -2.0 -3.5 -1.7 -2.8 

English Learners -1.8 -1.8 -1.0^ -9.9 

Special Education -6.3 -8.0 -5.5 -9.0 

African American -10.5 -10.5 -10.6 -13.8 

Latino -4.4 -6.1 -2.0^ -9.1 

Source: 2016-17 SFUSD district demographic records for 44,212 youth. Table shows percentage point difference in 
proportion of students who were chronically absent from school between ExCEL participants and non-participants. 
For example, for all students in all grades, the proportion of students who were chronically absent was 10.30% for 
ExCEL participants and 12.34% for non-participants, a difference of approximately -2.0%. All differences were 
statistically significant (p<.01) except for middle school English Learners and Latinos (indicated with ^). 

 
While the analysis above demonstrates a positive correlation between ExCEL participation and 
school day attendance and a negative correlation between ExCEL participation and chronic 
absenteeism, the available data does not allow us to establish the direction of the relationships. 
For example, students could have attended more school days because they participated in 
ExCEL, or they could have participated in ExCEL because they attended more school days. 
However, it is unlikely to be explained entirely by the fact that students who attend more school 
are more likely to attend ExCEL since the association held true for middle and high school 
students who on average only attended ExCEL 85 and 32 days a year, respectively, out of 180 
possible school days. 

ENGLISH FLUENCY  

English Learners in ExCEL were re-designated as fluent at roughly the same rate as their non-
participant peers. Overall, 13.6% of English Learners in ExCEL were re-designated compared to 
14.9% of their non-participant peers. The slight difference between the groups was not 
statistically significant.36 

  

                                                        
36 We did not find an association between attending more days of ExCEL and having a greater likelihood of being re-
designated, however the sample size for the subgroups with available data might have been too small to detect an 
association. 
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ACADEMIC PERFORMANCE 

We explored three measures of academic achievement: grade point average (GPA) for middle 
and high school grades, the Fountas and Pinell reading assessment score for elementary school 
students, and Smarter Balanced Summative Assessment for grades 4-8.37 
 
GRADE POINT AVERAGE 
 
Grade point average (GPA) measures academic progress for students in middle and high school. 
ExCEL participants in the highest attendance category (100+ days of participation) had higher 
GPAs on average then youth in the lowest attendance category (1-29 days).38 
 
The average high school GPA was slightly higher for ExCEL participants than for non-
participants (2.87 compared with 2.81, respectively). Furthermore, high school ExCEL 
participants who attended more than 100+ days of after school had a higher GPA than their 
peers in lower attendance categories (Table 13).39  
 
The average middle school GPA for ExCEL participants was slightly lower than the average GPA 
for non-participants (3.25 compared with 3.33). However, African American ExCEL participants 
had a slightly higher grade point average than their African American non-participant peers 
(2.63 compared to 2.60). This may be due, in part, to ExCEL’s role in providing targeted 
academic support specifically to students seeking additional academic support. 
 
TABLE 13. EXCEL PARTICIPANTS WHO ATTENDED MORE PROGRAM DAYS HAD HIGHER GPAS 

Program Days Attended HS GPA n MS GPA n 

1-29 days 2.88 3585 3.11* 824 

30-65 days 2.84* 1174 3.15* 575 

66-99 days 2.83 538 3.21* 477 

100+ days 2.96* 605 3.34* 1,873 

All ExCEL participants 2.88 5,902 3.25 3,749 

Source: 2016-17 SFUSD district demographic records for 44,212 youth. * = Statistically significant difference at p<.05 
level.  

 

                                                        
37 We compared students’ 2016-17 results with their 2015-16; 3rd grades and 11th graders were excluded because they 
did not have two years worth of data. 
38 Within group analysis was conducted for after school program participants with available GPA data (n=5,902). 
Students' grade point average data (GPA) represent their cumulative GPA as of Fall 2016. We limited our analysis to 
students between grades 6-8th grades for the middle school students and grades 9th-12th grades for the high school. 
Furthermore, the analysis is limited to students whose first day of attendance was prior to the end of the Fall 2016 
semester. 
39 Statistically significant (p<.05) 
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Similarly to ExCEL high school participants, we found a statistically significant positive 
association between ExCEL middle school participants’ frequency of participation and their 
GPA. In addition, we found a statistically significant interaction between the effects of a middle 
school student’s after school participation level and their race/ethnicity on the student’s GPA. In 
other words, the association between days attended and GPA was even stronger for some 
subgroups.40 Participants in the African American and Pacific Islander racial/ethnic groups had 
the biggest difference in GPA between the high attenders (100+ days) and less frequent 
attenders (1 to 29 days) (Table 14). 
  
TABLE 14. EXCEL PARTICIPANTS WHO ATTENDED MORE PROGRAM DAYS HAD HIGHER GPAS 

Program Days 
Attended 

Overall African 
American Asian Filipino Latino Pacific 

Islander While Multi-
racial 

1-29 days 3.10 2.38 3.53 3.23 2.80 2.79 3.44 3.19 

30-65 days 3.17 2.49 3.56 3.58 2.87 2.79 3.42 3.18 

66-99 days 3.21 2.86 3.52 3.35 2.87 2.84 3.53 3.22 

100+ days 3.34 2.77 3.59 3.37 2.97 3.10 3.49 3.43 

GPA difference 
between students 
attending 100+ days 
and 1-29 days 

0.24 0.39 0.06 0.14 0.17 0.31 0.05 0.24 

Source: 2016-17 SFUSD district demographic records for 44,212 youth. 

 
SBAC 
We did not find an association between how often a participant attended ExCEL and their 
likelihood of increasing a proficiency level on the Smarter Balanced Summative Assessment 
(SBAC).41 However, based on available data our sample was limited to ExCEL participants in 4th 
– 8th grade who had scores for both 2015-16 and 2016-17.  
 
FOUNTAS AND PINELL 
The Fountas and Pinell end-of-year reading assessments are a measure of academic 
performance for elementary aged youth. ExCEL participants were slightly less likely to read at 
grade level compared to non-participants (69% compared to 71%).42 We did not find a 
statistically significant relationship when looking at dosage (i.e., how often the participant 
attended ExCEL) and the likelihood of reading at grade level.  

  

                                                        
40 Statistically significant (p<.05) 
41 The Smarter Balanced Assessment Consortium (SBAC) is part of the current set of California standardized tests; the 
English Language Arts/Literacy (ELA) and Mathematics versions analyzed here align with the Common Core 
Standards. We defined improvement as any increase in proficiency level from 2015-16 to 2016-17. For example, 
moving from “Level 1 - Has not met the standard” to “Level 2 - Nearly met the standard” was considered improving, 
as was moving from “Level 3 - Met the standard” to “Level 4 - Exceeded the Standard.” 
42 Statistically significant (p<.05). “Reading at grade level” was defined by meeting or exceeding expectations on the 
assessment. 
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APPENDIX A: DETAILED YOUTH SURVEY RESULTS 

 ALL 

GRADES 

GRADES 

3-5 

GRADES 

6-8 

GRADES 

9-12 

S A F E  &  S U P P O R T I V E  C U L T U R E  &  
C L I M A T E  YOUTH WHO RESPONDED POSITIVELY 

Expectations in this program are made clear to 
students. 94% 95% 89% 96% 

There is at least one adult at this program who 
really cares about me. 92% 92% 89% 97% 

If someone bullies me or my friends, I can tell an 
adult in the program. 91% 91% 88% 95% 

Other kids at this program rarely or never spread 
mean rumors or lies about me. 89% 91% 83% 93% 

Other kids at this program rarely or never push, 
shove, slap, hit or kick me when they are not just 
kidding around. 

89% 90% 82% 97% 

At this program, I feel like I belong. 85% 83% 84% 96% 

In this program, we have check-ins at least once a 
week. 85% 84% 82% 91% 

Most youth respect each other in this program. 83% 82% 77% 95% 

If I have been in a fight, I have participated in a 
restorative conference. 

59% 66% 42% 43% 

Source: Youth Surveys, Spring 2017. Grades 3-5 n=4,133; grades 6-8 n=1,820; grades 9-12 n=1,158; overall N = 7,111. 
Respondents who said "does not apply to me" to the question "If I have been in a fight, I have participated in a restorative 
conference" were excluded from the analysis. 
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 ALL 

GRADES 

GRADES 

3-5 

GRADES 

6-8 

GRADES 

9-12 

H E A L T H Y  A C T I V E  Y O U T H  YOUTH WHO RESPONDED POSITIVELY 

The adults in this program want me to be 
physically active.  87% 89% 82% 87% 

I am physically active during this program. 85% 88% 80% 79% 

In this program, we talk about how to eat healthy 
food. 62% 61% 56% 72% 

I am not hungry when I go home because I get 
snack/supper in this program. 58% 50% 59% 82% 

Source: Youth Surveys, Spring 2017. Grades 3-5 n=4,133; grades 6-8 n=1,820; grades 9-12 n=1,158, overall N = 7,111. 
 
 
 ALL 

GRADES 

GRADES 

3-5 

GRADES 

6-8 

GRADES 

9-12 

A L I G N E D  A C A D M I C  S U P P O R T  YOUTH WHO RESPONDED POSITIVELY 

Because of the after school program, I am on 
track to meet A-G course requirements for high 
school graduation. 

92% -- -- 92% 

Because of the after school program, I have 
opportunities to make up credits. 91% -- -- 91% 

Because of the after school program, I am more 
likely to complete my homework on time. 87% 89% 81% 90% 

Because of the after school program, I am more 
prepared for the next grade level. 81% -- 75% 91% 

Because of the after school program, I do better 
in school. 79% 78% 71% 92% 

Source: Youth Surveys, Spring 2017. Grades 3-5 n=4,133; grades 6-8 n=1,820; grades 9-12 n=1,158, overall N = 7,111. 
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 ALL 

GRADES 

GRADES 

3-5 

GRADES 

6-8 

GRADES 

9-12 

I N T E N T I O N A L  P R O G R A M  D E S I G N  
&  I M P L E M E N T A T I O N  YOUTH WHO RESPONDED POSITIVELY 

The adults in this program encourage me to work 
hard.  90% 91% 84% 97% 

Because of this program, I believe I can work hard 
and improve my skills. 86% 87% 79% 96% 

Things I learned in this program make me want to 
learn more. 85% 86% 76% 94% 

In this program, I learned a new skill that I'm 
excited about. 82% 85% 72% 87% 

In this program, I have a say in the activities that 
are offered. 69% 57% 82% 91% 

In this program, I help to create the behavior 
expectations. 60% 42% 78% 91% 

Source: Youth Surveys, Spring 2017. Grades 3-5 n=4,133; grades 6-8 n=1,820; grades 9-12 n=1,158, overall N = 7,111. 
 
 
 ALL 

GRADES 

GRADES 

3-5 

GRADES 

6-8 

GRADES 

9-12 

D I R E C T  O U T C O M E S  YOUTH WHO RESPONDED POSITIVELY 

This program has helped me to feel like a part of 
my school. 84% 83% 78% 96% 

I talk to my family about the importance of eating 
healthy food. 59% 54% 59% 76% 

I talk to my family about the importance of 
exercise. 57% 53% 57% 73% 

Source: Youth Surveys, Spring 2017. Grades 3-5 n=4,133; grades 6-8 n=1,820; grades 9-12 n=1,158, overall N = 7,111. 
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APPENDIX B: DETAILED FAMILY SURVEY RESULTS 

 ALL 

GRADES 

GRADES 

K-8 

GRADES 

9-12 

ALL 

GRADES 

S A F E  &  S U P P O R T I V E  C U L T U R E  &  
C L I M A T E  

FAMILY MEMBERS WHO RESPONDED 
POSITIVELY 

RESPONDED 
DON’T 
KNOW 

This after school program is a safe place for my 
child. 98% 99% 93% 1% 

My child feels comfortable with the after school 
staff. 98% 98% 94% 1% 

The program clearly informs students about the 
behavior expectations for the program. 92% -- 92% 6% 

If my child is bullied by other children in this 
after school program, my child can tell an adult in 
the program. 

90% 90% 83% 7% 

This program clearly informs parents about the 
behavior expectations for students. 90% 90% -- 5% 

There is an adult in this program my child can 
talk to about her or his problems. 88% 89% 84% 8% 

If my child is bullied by other children in this 
after school program, an adult in this program 
will step in to stop it. 

88% 88% 84% 9% 

This after school program communicates with me 
regarding student conflicts or other behavior 
incidents. 

87% 87% -- 8% 

My child has been suspended at least one day in 
this program. 5% 5% 5% 3% 

Source: Family Surveys, Spring 2017. Grades K-8 n=4,093; grades 9-12 n=149; overall N=4,242. 
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 ALL 

GRADES 

GRADES 

K-8 

GRADES 

9-12 

ALL 

GRADES 

H E A L T H Y  A C T I V E  Y O U T H  FAMILY MEMBERS WHO RESPONDED 
POSITIVELY 

RESPONDED 
DON’T 
KNOW 

My child is physically active in this program. 95% 95% 78% 3% 

Because of this program, my child gets more 
exercise.  91% 92% 71% 5% 

My child learns about healthy food in this 
program. 80% 81% 67% 13% 

Because of the food received in the after school 
program, my child is not hungry when he or she 
comes home. 

75% 75% 81% 5% 

I receive information from this program about 
healthy eating and physical activity. 71% 72% 58% 11% 

Source: Family Surveys, Spring 2017. Grades K-8 n=4,093; grades 9-12 n=149; overall N=4,242. 
 
 
 ALL 

GRADES 

GRADES 

K-8 

GRADES 

9-12 

ALL 

GRADES 

A L I G N E D  A C A D E M I C  S U P P O R T  FAMILY MEMBERS WHO RESPONDED 
POSITIVELY 

RESPONDED 
DON’T 
KNOW 

This after school program helps my child with his 
or her homework.  90% 90% -- 4% 

In this program, my child learns about and 
prepares for college. 83% -- 83% 14% 

Because of this program, my child is more 
prepared for the next grade. 80% 80% 82% 11% 

This program gives my family information on how 
to best support my child’s success. 79% 79% 82% 8% 

In this program, my child explores potential 
careers. 76% -- 76% 19% 

In this program, my child can make up missing 
credits. 67% -- 67% 25% 

Source: Family Surveys, Spring 2017. Grades K-8 n=4,093; grades 9-12 n=149; overall N=4,242. 
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 ALL 

GRADES 

GRADES 

K-8 

GRADES 

9-12 

ALL 

GRADES 

S T R O N G  S Y S T E M S  &  S T R U C T U R E S  FAMILY MEMBERS WHO RESPONDED 
POSITIVELY 

RESPONDED 
DON’T 
KNOW 

This program treats our family with respect. 98% 98% 91% 1% 

At least one after school program staff recognizes 
me when I visit. 96% 97% 79% 2% 

The after school staff listen to me when I have a 
question or comment. 96% 96% 86% 3% 

This program communicates with me in the 
language my family speaks at home. 93% 93% 87% 2% 

This program communicates with me about 
activities and events that are happening in 
program. 

91% 91% 78% 2% 

This program allows input from parents. 90% 91% 79% 7% 

There are opportunities for parent participation 
in this program. 76% 76% 69% 16% 

Source: Family Surveys, Spring 2017. Grades K-8 n=4,093; grades 9-12 n=149; overall N=4,242. 
 
 
 ALL 

GRADES 

GRADES 

K-8 

GRADES 

9-12 

ALL 

GRADES 

I N T E N T I O N A L  P R O G R A M  D E S I G N  
&  I M P L E M E N T A T I O N  

FAMILY MEMBERS WHO RESPONDED 
POSITIVELY 

RESPONDED 
DON’T 
KNOW 

In this program, my child has opportunities to try 
new things.  94% 95% 89% 3% 

This program provides activities that meet my 
child’s interests and talents, such as sports, clubs 
and/or music. 

93% 93% 86% 3% 

Because of this program, my child believes he or 
she can work hard and improve his or her skills. 86% 85% 88% 9% 

Source: Family Surveys, Spring 2017. Grades K-8 n=4,093; grades 9-12 n=149; overall N=4,242. 
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 ALL 

GRADES 

GRADES 

K-8 

GRADES 

9-12 

ALL 

GRADES 

D I R E C T  B E N E F I T S  &  
S A T I S F A C T I O N  

FAMILY MEMBERS WHO RESPONDED 
POSITIVELY 

RESPONDED 
DON’T 
KNOW 

I am satisfied with this after school program. 96% 96% 92% 1% 

My child tells me good things about this after 
school program. 94% 94% 88% 2% 

My child feels connected to this school because of 
this program. 91% 92% 90% 4% 

I have recommended this program to a friend. 79% 80% 70% 5% 

Source: Family Surveys, Spring 2017. Grades K-8 n=4,093; grades 9-12 n=149; overall N=4,242. 
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APPENDIX C: DETAILED SQII SURVEY RESULTS 

 ALL 

GRADES 

GRADES 

4-5 

GRADES 

6-8 

GRADES 

9-12 

S E L :  S O C I A L  A W A R E N E S S  YOUTH WHO RESPONDED POSITIVELY 

I listened carefully to other people's points of 
view. 73% 73% 71% 74% 

I cared about other people's feelings. 76% 81% 77% 70% 

I complimented other's accomplishments. 59% 61% 58% 58% 

I got along well with students who are different 
from me. 69% 69% 68% 70% 

I was able to clearly describe my feelings. 50% 56% 47% 46% 

When others disagreed with me I was respectful 
of their views. 65% 63% 63% 68% 

I was able to stand up for myself without putting 
others down. 

58% 59% 57% 60% 

I was able to disagree with others without starting 
an argument. 53% 54% 52% 52% 

Source: SQII Surveys, ExCEL Participants, Spring 2017. Grades 4-5 n=2,943; grades 6-8 n=3,001; grades 9-12 n=2,452; overall 
N=8,396. 
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 ALL 

GRADES 

GRADES 

4-5 

GRADES 

6-8 

GRADES 

9-12 

S E L : S E L F  M A N A G E M E N T  
I N C R E A S E D  S C H O O L  E N G A G E M E N T  YOUTH WHO RESPONDED POSITIVELY 

I came to class prepared. 83% 80% 86% 84% 

I remembered and followed directions. 82% 76% 83% 86% 

I got my work done right away instead of waiting 
until the last minute. 64% 68% 66% 57% 

I paid attention, even when there were 
distractions. 61% 57% 61% 66% 

I worked independently with focus. 70% 67% 70% 74% 

I stayed calm even when others bothered or 
criticized me. 58% 53% 58% 65% 

I allowed others to speak without interruption. 74% 70% 75% 79% 

I was polite to adults and peers. 86% 83% 86% 88% 

I kept my temper in check. 75% 71% 76% 80% 

This school is a supportive and inviting place for 
students to learn. 73% -- 74% 73% 

I feel close to people at this school. 65% 67% 65% 63% 

I am happy to be at this school. 69% 74% 68% 64% 

I feel like I am part of this school. 66% 73% 62% 62% 

Source: SQII Surveys, ExCEL Participants, Spring 2017. Grades 4-5 n=2,943; grades 6-8 n=3,001; grades 9-12 n=2,452; overall 
N=8,396. 
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 ALL 

GRADES 

GRADES 

4-5 

GRADES 

6-8 

GRADES 

9-12 

S E L :  G R O W T H  M I N D S E T  &  S E L F -
E F F I C A C Y  YOUTH WHO RESPONDED POSITIVELY 

My intelligence is something that I can't change 
very much. (% who DISAGREE) 44% 42% 43% 48% 

Challenging myself won't make me any smarter. 
(% who DISAGREE) 66% 65% 64% 71% 

There are some things I am not capable of 
learning. (% who DISAGREE) 59% 56% 57% 64% 

If I am not naturally smart in a subject, I will 
never do well in it. (% who DISAGREE) 73% 74% 72% 72% 

I can earn an A in my classes. 66% 65% 69% 65% 

I can do well on all my tests, even when they're 
difficult. 52% 57% 53% 46% 

I can master the hardest topics in my classes. 42% 43% 42% 41% 

I can meet all the learning goals my teachers set. 58% 59% 58% 57% 

Source: SQII Surveys, ExCEL Participants, Spring 2017. Grades 4-5 n=2,943; grades 6-8 n=3,001; grades 9-12 n=2,452; overall 
N=8,396. 
  



SF ExCEL After School Programs 2016-17 Evaluation Report 
 

Prepared by Public Profit | Page 61 

APPENDIX D: DETAILED STAFF SURVEY RESULTS 

COUNT OF SURVEY RESPONDENTS BY ROLE AND GRADE LEVEL 

 
ALL  SC PM AL P 

Elementary School 170 36 47 47 40 

K-8 20 5 4 7 4 

Middle School 41 10 10 13 8 

High School 20 5 3 6 6 

Source: Staff Surveys, Spring 2017. Site Coordinator n=56; Program Manager n=64; Academic Liaison n=73; Principal n=58; 
overall N=251. 
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PROGRAM QUALITY  

  ALL  SC PM AL P ALL  

S A F E  &  S U P P O R T I V E  C U L T U R E  &  
C L I M A T E  STAFF WHO RESPONDED POSITIVELY 

DON'T 
KNOW 

Program staff use community building practices on 
a daily basis to build relationships with students. 94% 98% 95% 90% 93% 2% 

Our program uses a visual matrix to share behavior 
expectations. 79% 91% 88% 67% 74% 9% 

Our Site Coordinator is an active member of the 
school's BRTI/School Climate team, CST team, 
and/or SAP team. 

75% 68% 83% 75% 74% 5% 

Source: Staff Surveys, Spring 2017. Site Coordinator n=56; Program Manager n=64; Academic Liaison n=73; Principal n=58; 
overall N=251. 
 
 
 

ALL SC PM AL P ALL 

H E A L T H Y  A C T I V E  Y O U T H  STAFF WHO RESPONDED POSITIVELY DON’T 
KNOW 

Our program staff encourage all youth to be active. 100% 100% 100% -- -- 0% 

Our program provides opportunities for all youth to 
be active each day. 100% 100% 100% -- -- 0% 

Our program staff encourage all youth to eat 
healthy food. 98% 96% 98% -- -- 1% 

All after school program staff members are trained 
on the be well. do well. SFUSD Wellness guidelines. 77% 75% 78% -- -- 7% 

Source: Staff Surveys, Spring 2017. Site Coordinator n=56; Program Manager n=64. 
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ALL SC PM AL P ALL 

A L I G N E D  A C A D E M I C  S U P P O R T  STAFF WHO RESPONDED POSITIVELY DON’T 
KNOW 

All students have access to homework /study time 
with adult supervision. 98% 100% 98% 97% 95% 0% 

Program staff are aware of school day goals for 
students. 92% 93% 97% 88% 91% 1% 

Our program provides strategic academic supports 
for targeted students. 91% 93% 95% 92% 84% 2% 

Our Site Coordinator and Academic Liaison 
regularly meet to ensure progress towards 
academic goals. 

85% 90% 81% 88% 82% 5% 

Our Academic Liaison develops and provides 
professional development for program staff. 76% 75% 69% 81% 78% 3% 

Source: Staff Surveys, Spring 2017. Site Coordinator n=56; Program Manager n=64; Academic Liaison n=73; Principal n=58; 
overall N=251. 
 

 
ALL SC PM AL P ALL 

S T R O N G  S Y S T E M S  &  S T R U C T U R E S  STAFF WHO RESPONDED POSITIVELY DON’T 
KNOW 

I understand the attendance & compliance 
requirements for ExCEL. 98% 96% 98% -- -- 1% 

I understand the grant funding requirements for 
ExCEL programs. 93% 91% 95% -- -- 3% 

Our Site Coordinator and Principal meet regularly 
to plan and discuss after school program progress 
and priorities. 

83% 86% 83% 75% 91% 4% 

Source: Staff Surveys, Spring 2017. Site Coordinator n=56; Program Manager n=64; Academic Liaison n=73; Principal n=58; 
overall N=251. 
 
 

ALL SC PM AL P ALL 

I N T E N T I O N A L  P R O G R A M  D E S I G N  &  
I M P L E M E N T A T I O N  

STAFF WHO RESPONDED POSITIVELY   
(AT LEAST ONCE A MONTH) 

DON’T 
KNOW 

The program solicits and uses youth input to make 
the program activities more interesting to youth.  77% 85% 70% -- -- 10% 

The program provides youth opportunities to lead a 
group or an activity. 69% 73% 66% -- -- 11% 

Source: Staff Surveys, Spring 2017. Site Coordinator n=56; Program Manager n=64. 
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SITE COORDINATOR SURVEY 

 

 

 Strongly 
Agree/ Agree 

Strongly 
Disagree/ 
Disagree 

Don’t Know 

All students have access to homework /study time 
with adult supervision. 100% 0% 0% 

Our program staff encourage all youth to be active. 100% 0% 0% 

Our program provides opportunities for all youth to 
be active each day. 100% 0% 0% 

I am familiar with my site's Quality Action Plan 
(QAP). 100% 0% 0% 

I understand the purpose of the Quality Action Plan 
(QAP). 98% 2% 0% 

Program staff use community building practices on 
a daily basis to build relationships with students. 

98% 2% 0% 

Our program staff encourage all youth to eat 
healthy food. 

96% 4% 0% 

 I understand the attendance & compliance 
requirements for ExCEL. 

96% 4% 0% 

Our program provides strategic academic supports 
for targeted students. 

93% 5% 2% 

Program staff are aware of school day goals for 
students. 

93% 7% 0% 

Our program uses a visual matrix to share behavior 
expectations. 91% 9% 0% 

I understand the grant funding requirements for 
ExCEL programs. 91% 5% 4% 

The Quality Action Plan (QAP) process is my site's 
primary planning tool. 91% 9% -- 

The Quality Action Plan (QAP) process helps my 
program provide higher quality programming. 91% 4% 5% 

Our Site Coordinator and Academic Liaison 
regularly meet to ensure progress towards 
academic goals. 

90% 10% 0% 

The information in the Program Profiles helped my 
site develop our Quality Action Plan (QAP) goals. 89% 7% 4% 

The pace of the Quality Action Plan (QAP) 
deliverable deadlines was manageable. 89% 7% 4% 
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 At least 

2-3 times 
a month 

Once a 
month 

1-2 times 
a 

semester 
Never Don’t 

know 

The program solicits and uses youth 
input to make the program 
activities more interesting to youth. 

73% 11% 14% 0% 2% 

The program provides youth 
opportunities to lead a group or an 
activity. 

57% 16% 16% 5% 5% 

 
 
 Attended 

every 
meeting 

Missed 1-2 
meetings 

Missed 3-4 
meetings 

Missed 
more than 
4 meetings 

Don’t know 

How often have you attended 
the monthly meetings this 
year? 
 

49% 42% 5% 0% 4% 

 

  

 Strongly 
Agree/ Agree 

Strongly 
Disagree/ 
Disagree 

Don’t Know 

I am familiar with ExCEL's Theory of Action. 88% 11% 2% 

Our Site Coordinator and Principal meet regularly 
to plan and discuss after school program progress 
and priorities. 

86% 13% 2% 

Our Academic Liaison develops and provides 
professional development for program staff. 75% 25% 0% 

All after school program staff members are trained 
on the be well. do well. SFUSD Wellness guidelines 75% 16% 9% 

Our Site Coordinator is an active member of the 
school's BRTI/School Climate team, CST team, 
and/or SAP team. 

68% 29% 4% 

I talk about my site's Quality Action Plan (QAP) 
with my Principal on a regular basis. 66% 32% 2% 

I talk about my site's Quality Action Plan (QAP) 
with my Academic Liaison on a regular basis. 63% 35% 2% 
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USEFULNESS OF ExCEL SYSTEMS AND STRUCTURES 
SUPPORT 

Extremely 
useful/ Very 

useful 

Not useful/ 
somewhat 

useful 
Don’t Know 

Attendance compliance reviews 69% 27% 4% 

Attendance guidance and updates to EMS system 69% 25% 5% 

Culture and climate cohort 65% 33% 2% 

Healthy active youth cohort 56% 35% 9% 

ExCEL monthly meetings 55% 44% 2% 

SEL cohort 55% 42% 4% 

Annual contracting/budgeting process 47% 20% 33% 

EMS/Cityspan webinars 37% 26% 37% 

 

USEFULNESS OF QAP COMPONENTS 
Extremely 

useful/ Very 
useful 

Not useful/ 
somewhat 

useful 
Don’t Know 

Setting Quality Action Plan (QAP)  goals 73% 27% 0% 

Program walk through 71% 29% 0% 

Self assessment checklist 71% 29% 0% 

Start-up checklist 67% 29% 4% 

Completing the progress report 64% 35% 2% 

Planning & reflection meeting with Principal & site 
team 64% 33% 4% 

Mini-checks 55% 45% 0% 

August Institute common planning time 41% 52% 7% 

Source: Staff Surveys, Spring 2017. Site Coordinator n=56. 
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PROGRAM MANAGER SURVEY 

 
Strongly 

Agree/ Agree 

Strongly 
Disagree/ 
Disagree 

Don’t Know 

Our program staff encourage all youth to be active. 100% 0% 0% 

Our program provides opportunities for all youth to 
be active each day. 

100% 0% 0% 

I understand the attendance & compliance 
requirements for ExCEL. 

98% 0% 2% 

Our program staff encourage all youth to eat 
healthy food. 

98% 0% 2% 

All students have access to homework /study time 
with adult supervision. 98% 2% 0% 

Program staff are aware of school day goals for 
students. 97% 3% 0% 

I am familiar with my site's Quality Action Plan 
(QAP). 97% 3% 0% 

Program staff use community building practices on 
a daily basis to build relationships with students. 95% 5% 0% 

I understand the grant funding requirements for 
ExCEL programs. 95% 3% 2% 

Our program provides strategic academic supports 
for targeted students. 95% 3% 2% 

I understand the purpose of the Quality Action Plan 
(QAP). 95% 5% 0% 

I am familiar with ExCEL's Theory of Action. 94% 3% 3% 

The Quality Action Plan (QAP) process helps my 
program provide higher quality programming. 92% 3% 5% 

My Quality Action Plan (QAP) Coach helps my 
program provide higher quality programming. 89% 5% 6% 

Our program uses a visual matrix to share behavior 
expectations. 88% 9% 3% 

My Quality Action Plan (QAP) Coach helps me build 
sustainable systems. 88% 6% 6% 

The information in the Program Profiles helped my 
site develop our Quality Action Plan (QAP) goals. 84% 9% 6% 
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 Strongly 
Agree/ Agree 

Strongly 
Disagree/ 
Disagree 

Don’t Know 

Our Site Coordinator is an active member of the 
school's BRTI/School Climate team, CST team, 
and/or SAP team. 

83% 14% 3% 

The pace of the Quality Action Plan (QAP) 
deliverable deadlines was manageable. 83% 13% 5% 

Our Site Coordinator and Principal meet regularly 
to plan and discuss after school program progress 
and priorities. 

83% 14% 3% 

Our Site Coordinator and Academic Liaison 
regularly meet to ensure progress towards 
academic goals. 

81% 11% 8% 

All after school program staff members are trained 
on the be well. do well. SFUSD Wellness guidelines 78% 17% 5% 

The Quality Action Plan (QAP) process is my site's 
primary planning tool. 75% 25% -- 

I talk about my site's Quality Action Plan (QAP) 
with my Principal on a regular basis. 70% 30% 0% 

Our Academic Liaison develops and provides 
professional development for program staff. 69% 26% 5% 

I talk about my site's Quality Action Plan (QAP) 
with my Academic Liaison on a regular basis. 56% 39% 5% 

 
 At least 

2-3 times 
a month 

Once a 
month 

1-2 times 
a 

semester 
Never Don’t 

know 

The program solicits and uses youth 
input to make the program 
activities more interesting to youth. 

42% 28% 11% 2% 17% 

The program provides youth 
opportunities to lead a group or an 
activity. 

41% 25% 19% 0% 16% 

 
 Attended 

every 
meeting 

Missed 1-2 
meetings 

Missed 3-4 
meetings 

Missed 
more than 
4 meetings 

Don’t know 

How often have you attended 
the monthly meetings this 
year? 
 

47% 45% 0% 2% 6% 
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USEFULNESS OF ExCEL SYSTEMS AND STRUCTURES 
SUPPORT 

Extremely 
useful/ Very 

useful 

Not useful/ 
somewhat 

useful 
Don’t Know 

Attendance guidance and updates to EMS system 82% 15% 3% 

Attendance compliance reviews 79% 18% 3% 

Annual contracting/budgeting process 77% 18% 5% 

ExCEL monthly meetings 68% 24% 8% 

 

USEFULNESS OF QAP COMPONENTS 
Extremely 

useful/ Very 
useful 

Not useful/ 
somewhat 

useful 
Don’t Know 

Program walk through 87% 10% 3% 

Self assessment checklist 83% 14% 3% 

Planning & reflection meeting with Principal & site 
team 

78% 19% 3% 

Start-up checklist 76% 19% 5% 

Setting Quality Action Plan (QAP) goals 75% 22% 3% 

Meeting with my Coach 67% 26% 7% 

Mini-checks 67% 29% 5% 

Completing the progress report 67% 32% 2% 

August Institute common planning time 56% 38% 6% 

 
 At least 2-

3 times a 
month 

Once a 
month 

1-2 times a 
semester Never Don't know 

How often did you meet with 
your Coach? 8% 52% 29% 3% 8% 

Source: Staff Surveys, Spring 2017. Program Manager n=64. 
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ACADEMIC LIAISON SURVEY 

 
Strongly 

Agree/ Agree 

Strongly 
Disagree/ 
Disagree 

Don’t Know 

All students have access to homework /study time 
with adult supervision. 97% 3% 0% 

Our program provides strategic academic supports 
for targeted students. 

92% 5% 3% 

Program staff use community building practices on 
a daily basis to build relationships with students. 

90% 3% 7% 

I understand the purpose of the Quality Action Plan 
(QAP). 

89% 4% 7% 

I am familiar with my site's Quality Action Plan 
(QAP). 89% 6% 6% 

Program staff are aware of school day goals for 
students. 88% 11% 1% 

Our Site Coordinator and Academic Liaison 
regularly meet to ensure progress towards 
academic goals. 

88% 11% 1% 

Our Academic Liaison develops and provides 
professional development for program staff. 81% 19% 0% 

Our Site Coordinator is an active member of the 
school's BRTI/School Climate team, CST team, 
and/or SAP team. 

75% 14% 11% 

Our Site Coordinator and Principal meet regularly 
to plan and discuss after school program progress 
and priorities. 

75% 14% 11% 

I am familiar with ExCEL's Theory of Action. 74% 11% 15% 

Our program uses a visual matrix to share behavior 
expectations. 67% 15% 18% 

 

USEFULNESS OF QAP COMPONENTS 
Extremely 

useful/ Very 
useful 

Not useful/ 
somewhat 

useful 
Don’t Know 

Planning & reflection meeting with Principal & site 
team 60% 22% 18% 

Setting Quality Action Plan (QAP)  goals 55% 30% 15% 

August Institute common planning time 32% 25% 44% 

Source: Staff Surveys, Spring 2017. Academic Liaison n=73. 
  



SF ExCEL After School Programs 2016-17 Evaluation Report 
 

Prepared by Public Profit | Page 71 

PRINCIPAL SURVEY 

 
Strongly 

Agree/ Agree 

Strongly 
Disagree/ 
Disagree 

Don’t Know 

I am familiar with my site's Quality Action Plan 
(QAP). 95% 5% 0% 

All students have access to homework /study time 
with adult supervision. 

95% 5% 0% 

Program staff use community building practices on 
a daily basis to build relationships with students. 

93% 5% 2% 

 I understand the purpose of the Quality Action 
Plan (QAP). 

93% 5% 2% 

Our Site Coordinator and Principal meet regularly 
to plan and discuss after school program progress 
and priorities. 

91% 9% 0% 

Program staff are aware of school day goals for 
students. 91% 7% 2% 

Our program provides strategic academic supports 
for targeted students. 84% 16% 0% 

I am familiar with ExCEL's Theory of Action. 84% 12% 3% 

Our Site Coordinator and Academic Liaison 
regularly meet to ensure progress towards 
academic goals. 

82% 7% 11% 

Our Academic Liaison develops and provides 
professional development for program staff. 78% 13% 9% 

Our program uses a visual matrix to share behavior 
expectations. 74% 14% 12% 

Our Site Coordinator is an active member of the 
school's BRTI/School Climate team, CST team, 
and/or SAP team. 

74% 26% 0% 

Source: Staff Surveys, Spring 2017. Principal n=58. 
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APPENDIX E: CONTRIBUTORY OUTCOMES: METHODS, 

LIMITATIONS AND DETAILED ANALYSIS RESULTS 

METHODS 

We used academic data provided by SFUSD along with ExCEL participation data to parse out 
the relationships described below. For the purpose of this analysis, we defined “ExCEL 
participants” as individuals who had at least 1 day of participation in ExCEL and “non-
participants” as individuals who attended zero days of ExCEL. 
 
This analysis made two different types of comparisons: (1) participants to non-participants, and 
(2) participants to each other based on their “dosage” (the number of days they attended 
ExCEL). We used means comparison statistical tests, including t-tests and analysis of variance 
(ANOVA) tests. 

 
All analyses were run with the overall data and then with the data broken down by grade level 
(elementary, middle, and high). If the samples were large enough, further analyses were done 
based on race/ethnicity, English learner status, and special education status. 

LIMITATIONS 

 
There are a few larger limitations that could not be addressed with the data. This analysis 
assumes there are no significant non-observable differences between participants and non-
participants. There could be pre-existing differences between participants and non-participants 
that impact both the likelihood they attend ExCEL and their academic outcomes. For instance, if 
ExCEL participants are more likely to be from student groups who traditionally have lower 
academic outcomes, ExCEL could be contributing to them “catching up” to grade level content 
even if their outcome results are still lower than non-participants. 
 
Secondly, as mentioned above, certain models described here may have a reverse causality 
problem. For example, it is impossible to say whether students attend more school days because 
they want to attend ExCEL, or attend ExCEL because they are attending more school days. 
Administrative records are insufficient to parse out the direction of the relationship; further 
data collection (such as detailed youth interviews and analysis) would be needed.  
 
Lastly, ExCEL does not exist in a vacuum: some ExCEL non-participants may be enrolled in or 
attend other formal or informal after school programs or activities for which this analysis cannot 
control. Because non-ExCEL youth may be benefitting from high quality after school programs 
in community settings, the net benefit of ExCEL participation may appear smaller than if we 
were to compare ExCEL participants to youth who did not spend their out-of-school time in 
similar settings.   
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DETAILED ANALYSIS RESULTS 

 

SCHOOL DAY ATTENDANCE: 
ALL GRADES 

School day attendance rate 

ExCEL 
participants 

Non-
participants 

Difference  
(in percentage 

points) 

All Students 95.6% 95.1% +0.6 

English Learners 95.5% 94.9% +0.6  

Special Education 94.3% 92.2% +2.2 

African American 92.7% 89.6% +3.0 

Latino 94.0% 92.8% +1.3 

Source: 2016-17 SFUSD district demographic records for 44,212 youth. All differences were statistically significant (p<.01).     

 

SCHOOL DAY ATTENDANCE: 
ELEMENTARY SCHOOL 

School day attendance rate 

ExCEL 
participants 

Non-
participants 

Difference  
(in percentage 

points) 

All Students 95.8% 95.1% +0.7 

English Learners 96.3% 95.9% +0.4 

Special Education 95.0% 93.1% +1.9 

African American 93.0% 90.6% +2.3 

Latino 94.7% 93.5% +1.2 

Source: 2016-17 SFUSD district demographic records for 21,456 elementary school youth. All differences were statistically 
significant (p<.01).     
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SCHOOL DAY ATTENDANCE: 
MIDDLE SCHOOL 

School day attendance rate 

ExCEL 
participants 

Non-
participants 

Difference  
(in percentage 

points) 

All Students 96.9% 96.4% +0.5 

English Learners 96.8% 96.1% +0.6 

Special Education 95.6% 93.8% +1.9 

African American 93.0% 90.4% +2.6 

Latino 95.5% 94.7% +0.7 

Source: 2016-17 SFUSD district demographic records for 10,667 middle school youth. All differences were statistically 
significant (p<.01).     

 

SCHOOL DAY ATTENDANCE: 
HIGH SCHOOL 

School day attendance rate 

ExCEL 
participants 

Non-
participants 

Difference  
(in percentage 

points) 

All Students 94.7% 93.3% +1.4 

English Learners 93.1% 89.4% +3.7 

Special Education 92.5% 88.2% +4.3 

African American 92.2% 85.6% +6.5 

Latino 92.3% 88.5% +3.8 

Source: 2016-17 SFUSD district demographic records for 11,950 high school youth. All differences were statistically significant 
(p<.01).     
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CHRONIC ABSENTEEISM: 
ALL GRADES 

Percentage of students who were 
chronically absent from school 

ExCEL 
participants 

Non-
participants 

Difference  
(in percentage 

points) 

All Students 10.3% 12.3% -2.0 

English Learners 10.3% 12.1% -1.8 

Special Education 15.8% 22.2% -6.3 

African American 24.4% 34.9% -10.5 

Latino 15.7% 20.2% -4.4 

Source: 2016-17 SFUSD district demographic records for 44,212 youth. All differences were statistically significant (p<.01).     

 

CHRONIC ABSENTEEISM: 
ELEMENTARY SCHOOL 

Percentage of students who were 
chronically absent from school 

ExCEL 
participants 

Non-
participants 

Difference  
(in percentage 

points) 

All Students 9.1% 12.7% -3.5 

English Learners 7.6% 9.4% -1.8 

Special Education 13.8% 21.8% -8.0 

African American 24.7% 35.1% -10.5 

Latino 13.0% 19.2% -6.1 

Source: 2016-17 SFUSD district demographic records for 21,456 elementary school youth. All differences were statistically 
significant (p<.01).     
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CHRONIC ABSENTEEISM: 
MIDDLE SCHOOL 

Percentage of students who were 
chronically absent from school 

ExCEL 
participants 

Non-
participants 

Difference  
(in percentage 

points) 

All Students 6.7% 8.4% -1.7 

English Learners 7.4% 8.4% -1.0^ 

Special Education 11.7% 17.1% -5.5 

African American 41.3% 46.8% -10.6 

Latino 10.9% 12.9% -2.0^ 

Source: 2016-17 SFUSD district demographic records for 10,667 middle school youth. All differences were statistically 
significant (p<.01) except for middle school English Learners and middle school Latinos (indicated with ^). 

 

CHRONIC ABSENTEEISM: 
HIGH SCHOOL 

Percentage of students who were 
chronically absent from school 

ExCEL 
participants 

Non-
participants 

Difference  
(in percentage 

points) 

All Students 14.0% 16.8% -2.8 

English Learners 18.2% 28.1% -9.9 

Special Education 21.6% 30.6% -9.0 

African American 25.4% 39.2% -13.8 

Latino 22.6% 31.7% -9.1 

Source: 2016-17 SFUSD district demographic records for 11,950 high school youth. All differences were statistically significant 
(p<.01).     

 


